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- Introduction 

There is a surge of, national, state, and local interest, in helping 
child^^en and youth in- the affective areas of their d'eveloprrient. While . 
there should alv.'ays oe assistance ' and consultati>ri. available from mental 
health personnel and school psychologists, the major responsibility still- 
falls on the classroom teachers to. select materials and develop useful 
exoeriences. It should be obvious that the value of any technique rests 
upon the basic competency of the teacher in this area pf education. Withr 
out knowing how children develop, the nature of affec1|ive li^e m all its 
components and the psychology of groups as well as having a high lev^l 
of self understanding, a teacher is witho'ut the professional judgment 
-needed in this work. The teacher who wishes to be competent m.this 
work anticipates serious study of psychology and, dur/ing the growtn of • 
understanding, chooses activities which are 
competency which has been .acquired. 



ithin the level of professional 



w 



The following few observations are intended to encourage proper use 
of 'the bibliography J ,• 

1 " The purpose of affective education is to enhance,, normal development— 

which is termed orimary prevention. While such activity will _ 
assist in reducing^ overall difficulties children have in their • ad.iust- 
■ ment, it is not a substitute for needed special education or clinical 
service. The editors hope to avoid materials 'abuse. , 

2 There is an outpouring of commercial produ^cts in af f ectiYe-behavioral 
science for. school use. ^ Some are well throught out and^-re as enable m 
cost. Others charge outlandish prices for gimmicks and k,3:ts of 

• ' material which might be better produced by .the teacher and/or the 
• children themselves. Inclusion does not impl^ endorsement though 
materials have been reviewed and in many instances field tested with^ 
children. 



J'i There is not one method or single approach. As in other areas of 
" curriculum, teachers seek out materials v/hich will be effective 
for their individual use.- To prevent forcing children to fit them- 

■ selves to an inappropriate technique, two. considerations arc paramount: 
^- D_ Is the p roc edure' suited to the teacher who will use it (both as to 

■ ' personal comfort and"skill required) 5 2} Is the -t-e-chn-ique-appropr-i-a-te . 
-, . for the particular in.dividu,al__ children and their group interaction. 

k. '\Obviously , a bibliography cannot include all of the available^mater lals. 
V/e hope that those who use it will share their experiences with 
■vg.rious materials and make suggestions for additional resources. 

5. Materials included are only those readily available in published form. 
A listing of selected unpublished resources is in preparation. -Also, 
it is possible to examine many of these materials at the Behavioral 
Science Education Projess^t or the V/ashtenaw Intermediate School District, 
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Woodruff, A. Open-Up the Well of Feelings. Music Edu cator Journal. 
September 1971. . . 

Wubbolding, R. and Osborne, L. An Awareness Game for Elementary School 
Children. The School Counselor . Janua^ 197^. " 
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PERIODICALS ■ 

Behavioral and Social Science Teacher . Behavioral Publications, 72 
Fifth .Avenue, N.Y., In.Y. ■ \ 

Children Today , a special issue. ' Education for Parenthood. March-April 
1973. 

Confluent Education Newsletter . 26^3 Portage Avenue, Winnipeg, Ontario, . 
Canada, 

Early Years . . a special section.. Roadmap to the Heart. September 197^. 

■ Education , a special issue. Carl Rogers! • Humanistic Psychologist and 
Educator. Winter 197^. . . 

'Ednc^ tion Network Newsletter . Association for Humanistic Psychology, 
325 Ninth /Street, San Francisco, Ca. ' ' . • . ■ 

Educationa l Leadership . a special issue. Human Relations Curriculum-^ . 
Teaching Students to Care and Feel- and Relate. October 197^. - 

Educational Lead ership; a special issue. Sensitivity Education: Problems 
and^rPromise. December 1970. " , , 

Education al Opportunity ForuBi ; Psychological Humanistic Education. 
Vol. 1, No. Fall 1"969. State Education Department. Albany ; ^'N .Y . . 

Edvanca . Combined Riot ivat ion Education Systems, 630O River Road, Rosemont, 
111. • * ■ . ■ • .... . ■ 

Growth. Classroom Games Sharing Service. P.O. Box 52^, Petaluma, Ca. 9^952 

Humanistic Educatgon Quarterly ." Adirondack Ivit. Humanistic Education 
Center, Upper Jay, In .J. " ■ 

TRC Newsletter . N.Y. t Mental Health Mat'erials Center. \ . 

Journa l of School ' Health . a special issue. Mental Health in the^ Classroom 
September 19o3. ^ / ' 

Journal of School" Psychology ! a special issue. Teaching Psychology and the 
. Behavioral Sciences in the School. Vol. 5,- No. 3i.l967. - 

■ Journal of Social Issues. a special issue. Positive Forms of Social 
Behavior. Vol. 28, No. 3, 1972. 

National Elementary PrincrnaL ^ a special issue. Sensitiyily Training 
and the School; Administrator, May. 1971. , 

N ow Directions i n Teaching. Office of Experimental Studies. Bowling 
^-Green State University. Bowling Green, Ohio. _ ^ 

People V/atcl'.inr, t Curr5cului ri and Techniq ue s . for Teachin,": the Behavioral 
Scienocs. Beha^idfal Publications, 72 Fifth Avenue, N.Y. , N.Y. 

— — ■ o « . . ' 



' Periodically, (from tHe APA Clearinghouse on Precollege Psychology) 

.Amerlc^an Psychological Association^ 1200 17th Street, . N.W.'p Washington, D.C, 

' •* ' . ^ ■ 

Personnel and Gu.i.d a ncb Journal , a special issue. P&ycho logical Education! 
A Prime Function of the Counselor. 1973. 

Social Education . a sp'ecial issue, P/loral Ediicationt Learning to Weigh , 
Huinan Values. ^ January 1975.. ^ ^ , . - 

SociaZ -Science Education Consortium Newsletter . Soc-ial Sci^nce Education • 
Cqns/drtiujn. 855 Broadv/ay , Boulder, Oplorado 80302. 

TeacVier. series on Human -Relations, by Barbara E. Long. September 1971- 
June' 1972. - • - 

Teacher , series on Insight: Behind Profesional Relationships — The Human' 
Equation, by Herbert Kohl. September 197^('-pecember 197^; 

Theory Into Practice . a special issue. The Challange of Nonyerbal 
Awareness. October 1971. ' ' ' 

Theory Into Practice . • a special issue. Teaching the Youjng to Love. 
April 1969. ' : ' ■ \ 

T hrUst for Educational Leader 5Jhip . a special issue. .The Humanization of 
' Educationr ■ The Person and Process. Karch 197^'* 




. \ SAMPLING OF CHILDREN'S BOOKS . ... 

• Arnstein, H. Billv and. Our -New Baby . N.Y^. « Behavioral Publications , . 
1973. " • ■ . . . ^ 

Berger, T. I Have Feelings . N .Y. j' Behavioral . Publications ,. 1971. 

Byars, B. Eighteenth ETner,°:ency . ■ N.Y.». Viking, 1973. • ' 

Fassler. J. - All Alone With Daddy^ ! .N.Y.i Behavioral Publications, r969. 

•V Fassler, J. The Boy With' A Problem . " N.Y.j Behavioral Publications, 197X. 

Fassier, J. Don't Worry Dea^ ". N.Y.'j' Behavioral Publications, 1971. 

/ " Fassler, J. The Man of the House . N.Y.i Behavioral Publications-, 1969. 

. Fassler ,* J., m -GrandTPa Died- Today . N.Y.i Behavioral' Publications , 1971^ 

Fassler, J.. , One Little Girl . : N.Y.t Behavioral Publications, I969. 

Gardner, R. Qr, G?.r.dner's Fair y Tales fnr '-TodRv's Child. Englewood_ • - 
Cliffs, N.J.i Prentice-Hall, 1973. ° . . j> " 

Gardner, 'r. ' Dr. Gardner's Stories About tvte Real VVorld . , Englewood 
CMffs, n.J^i -Prentice-Hall, 1^73. ' , • ■ , \ 

' ;Hill E-. Evan's' Corner . N.Y.» Holt, Rinehart, and Winston, / I967 . • . 

- ■ ' " ■ » ■ ; ^ . 

■ . ■ , ^ ■ , , 

Lasker, J. He's Mv Brother , ^^hicagdi Whitman, 197^. - ' 

LeShan, E. WhaM: r.:akes rne Feel This Wa yi Growing., Up With Human E motio.ns. • 
.; . NTY. t rnacmiilan/^1972. " ^ . ' 

'T -. Mann, P. I-.v Dad Lives in a Downtovm Hotel . N.Y.« Doubleday, 1973. / 

• Neufeld, J. FreddV s Book . N.Y.j Random House, 1973. ' ^^^^ - 

■ Sendak, M.- Where the Wild Things Are . ■ N.Y„. « Harper and Row, .''1963., . 

' Stollak, G. What Hpi-n-Qoned Today 1 Stories for^Farents and Childr en. - 
Dubuque, Iowa: Kendall/Hunt , 1973. ■ ■ • 

S.ugarman, n, ' SP.ven Stories for Growth . N.Y.» Pitman, 1965. 

Wittels,,H. and Greisman, J. Thin.g.s I Hate. N.'y..' Behavioral Publica- 
/■* tions , 1973. r""''''^ 

Yudell, L. r.iake a Face .- Boston: Little,- Brown., 1970. ' • 
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ORGANIZAIH-O'NS AND PROJECTS 

Affect ive Education Committee. State Department of Education. Box ^20, 
Xansin'gl Michigan. , ■ 

AFT Cleai:inghouse on Humanistic Education. Research Department. American 
5;ederation:^of Teacher. 1012 l^nh Street, N.W. Washington, D..C. 

Alpha Project (How to'Be an Effective Human Being) . ^ Niles Community Schools. 
Miles, Michigan. 

0 

APA Clearinghouse on Pretiollege Psychology. American Psycho-logical, Assoc- 
iation. 1200 17th Street, N .W. , , Washing1?on, D.C. , . • ^ 

Behavioral Science Education Project. Washtenav/ County Community Mental 
Health Center. Ann Arbor Cojiimunity Services. 212. South Fourth Avenue, 
Ann Arbar, Michigan 48108.1' 

CEDARC (Confluent Education Development and Research Center) »P.O. Box 
30128, Santa Barbara, California 93105.' . ■ 

Center for Humanistic Education. School of Education. University of 
Flo^ra/la, Gainsville, Florida. 

Center. ^for Humanistic Education. School of Education. University of 
Massachusetts. Amherst, Massachusetts. . ' - 

Curriclum Planning and Development. Affective Education Program, Room 
~323!' Board of Education. 21st Street South of the Parkway, Philadelphia, 
-!,Pennsy Ivania . 

DARTE (Drug Ab.use Reduction ;Through Education) ■ Wayne County Intermediate 
School.^District. 150O Kales Buildirig, Detroit, Michigan 48226. 

Deliberate Fsy.choTngical Education Pro 3 ect . Southeast Alternativ.es Program'. 
MinneapolD.s Punlic"" School System. Minneapolis, Minnesota. 

'Education Network. Association for Humanistic Psychology. 325 Ninth,, 
Street, -San Francisco, California 9^103. " . • 

Educational Research Council of America. -Cjiild-Educational Psychology 
and Preventive Psychiatry Department. Rockefeller Building, Cleveland, 
. Ohio 44113. • . 

FOCUS (Prjjp.ary Prevention Program) Grand Ledge Public .S_chools. Grand 
Ledge, Iwichigan 4883?., ; > ' . . . ^ 

Human Development Training Institute. 757^ University Avenue, _ La Mesa, 
California '92041. ' ■ ' 

Mental Health Curriculim -Project. Children's Services Coordinator. County 
of San Mateo. Department of Health and^ Welfare. 225 West 37-th Avenue, 
San Mateo,' California. 94403. ^'^i • ■ 



Mentcil ^Health Education" Branch. Division of Scientific and Technical 
/ Information. , Departm.ent of Health, JSducation, and Welfare. Public 

'Health Service. Alcohol, Drug Abuse, and Mental Health Administration. . 
j . National JLnstitute of Kental Health. 5^00 Fishers Lane, Roclcville, 
f ■Maryland-'^' 20852. 

Mental Health Materials Center. kl9 Park Avenue, New York, New York. 

National Hurnanistic Education Center. Springfield Road, Upper Jay, 
New York" "1298?. 

Netv/ork of Innovative Schools.' (Creating the Responsive Cla^sroom 
Inservice ProgramO . 3 ^^"i^chanics Street, kerriniac, Ivla, 01860. 

Prevention Conunittee. Michigan Society" for Ivierital Health.. 27208 South- 
field Road, Lathrup Village, .^Michigan 48076. 

Prevention Program. Department of Child Psychiatry. Childrei^'s Memorial ' 
.Hospital.. Chicago, Illinois, 

PSI Project (Problem Solving Instruction) Lakeview Public Schools. .25901 
East Jefferson, St. Clair Shores, Michigan 48081. ■ , 

-Self -Renewal Project. School District 21. 999 V/ost Dundee Road, Wheeling, 
• Illinois 60090. 

T.E.A.Ch. (Teaching Emotional Awareness to Children) Dakota County 
Mental Health Center. 7^4 19th Avenue;, North, St. Paul, minnesota 55075* 

Training Teachers in Psychological Education Project. Fall River Public 
Schools. Fall River, Iviassachusetts .. ' ^ 

Value Education Project. Department of Instructional Services. Dearborn 
Public Schools. ' Dearborn, Michigan. 

Working G'roup on Humanistic Education. Association fo'r Supervision and 

Curriculum Development. I761.K Street, N .V/, Suite 1100, V/ashington, D.C. 
20006. ' , 
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ADDITIONAL SOURCES 



Philadelphia, Pa, 

Alhany,. M.Y. 1969. ... ^ 

\ .-vs T^oT. & Pnidp -Hn> AffPf^- hwe Curricu l^^"^ T;:sntftriRls for -the 
El^J^^^^rOiKool. Keat., ecal.) State Oolie^e, rcruib^ 

Gd\KLseIor Education Press. 1972. 

^ Suite 209. 



(J. Ganfield&.M. Phillips). Amherst, Mass .« New 



Hjmari 1 5 1 i CO rX aPhX . 
Englahdi \ Center, 



Pi^^^hSia)gy.\ 1967, 5, 237-260. 



A^i^ricar^ Psy.chologiC'al .Association. 1200 1/Lh bL_eex,^i . & 
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ANNOTATED OUTLINE OF SELECTED CURRICULA* 



Agency for Instructional Television i Box A, Blooming ton., Indiana 47^01 



1. 



2. 



Inside/Out ? a series of 30, 15 minute films designed to help 
8-10. year, olds understand and cope with their emotions* Portraying 
experiences common to young lives, the' film.s deal in new_ and com- 
pelling v/ays with social, Qrotidnal and -physical problems that have 
traditionally been the concerns of health educators. The purpose 
of "Inside/Out", like that of health- education, is to help young 
people achieve and maintain v/ell being, ^ ^ 



(1) Because It's Fun . . ( l6 

(2) Breakup ( 17 

(3) Brothers and Sisters (18 
(if) Bully- (19 

(5) But... Names Will Never Hurt (20 

(6) But They Might Laugh (21 

(7) Buy and Buy ( 22 

(8) Can Do/Can't Do (23 

(9) Can I Help? . • ' ( 24 

(10) Donna- Learning to be Yourself(25 

(11) Getting Even- (26 

(12) Home Sweet Home (27 

(13) How 'Do Yqu Show (28 
Cl4) I Dare You (2.9 
(15) I Want To (30 



• In My Memory 
Jeff's Company 
Just Joking 
Just One Place 
Living With Love 
Lost ia a Feeling 
Love, Susan 
Must l/May I 
A Sense of Joy 
Scaneone Special 
Strong Feelings 
Trave,].in' Shoes 
When It Helps 
Yes, I Can 
You Belong 



R5.T)i)les t a series of 36, 15 minute films designed to help 5''7 
year olds build human values, increase aesthetic sensitivity, and 
understand themselves and the changing nature of their world. 
"-Ripples" emphasizes relationships among people, between people and 
their env-ircmnent , and. among elements of the physical world. 



(1) 


All By Myself. 


(19) 


How Will I Grow? 


(2) 


Animals-. Need You 


(20) 


r Found It 


(3) 


Body Talk 


(21) 


Lost ' 


(4) 


Caring for the World 


( 22) 


Millions of Pies 


(5) 
(6) 


Checkup 


(23) 


Movement 


Dad-and I 


(24) 


Gut to the Moon 


(?)■ 


Everybody • s Different 


(25) 


Overnight at the Hospital 


(8) 


Eyes and Lenses 


(26) 


People Make Music 


(9) 


Feeling Spaces 


(27) 


Plsi^ing Where Yon Are 


(10) 


55 to Get Ready 


r (28) 


Rhythms from Africa- 


(11) 


Fire 


(29) 


Seeds 


(12) 


Friends 


(30) 


Shadows . 


(13.) 


Going Home to- Earth-' 


(31) 


Sounds of Myself 


(14) 


Going to the Hospital. 


(32) 


Take a .Good Look , 


(15) 


Hands 


(33) 


Talking Round .the World . 


(16) 


How Did I Get To Be Me? 


. (3^) 


To Make a Dance ■ 


(17). 


How Do You Know? 


(35) 


Touching the World 


(18) 


'How It Used To Be 


(36) 


You're It 



^ ^Descriptions of curricula' are those of the publishers 

ERIC ' •"'^•"31 



' ^p.Tf Incorporate'd t 15, 15 minute films, that help 11-13 year olds 
cpjje with the emotional and social problenis that confront them, 

Who am I? Am I normal? What do others think of me? V/ill I ever learn 
to be independent? "Self . Incorporated" helps earO^' adolescents deal 
with the questions and problems that arise as a. result of the physical 
and social changes they are experiencing. - 

^ "Self Incorporated" gives teachers and, other adults an effective means 
of stimulating young people to reflect on and talk candidly about 
their concerns, to become av/are of the choices available to them, and 
to understand the consequences of their actions. The programs are 
designed to be used with the teacher's guide in a ,variety of learning 
situations. 

Programs deal with: • • ■ 

1. Physical changes. ' ^ • . - 

2. Peer group pressure , 

3. Dating readiness . , • ' , • • • 
k. Everyday pressures 
5.. Cliques .y-- 

6. The 'system and self.. . 

7. Failure and Disappo intiaent 

8. Privacy ' " • " . ^ 

9. Pressures to achieve 
10. Ethnic, racial, 'religious differences 

• 11." Male and female role identity 

12. Ethical decision making. \ ' 

13. Faniily adversity » ' . 
l4.. Family settings ■ ^ ' 

15.' .Sibling differences 

4. Brea d and Butter_fli^> 15» 15 minute filras to help 9"12 year Jx^lds 

explore the t^elationship. betv/een their . lives and the world of work. ^ 

This instructional package for career development combines learning 

about work, uncovering personal feelings about career roles, and 

doing work-related tasks. It pulls together all the facets of 

■personal and .career development • that help young people understand 

who they are and what they can become. * . 

"The affective learning emphasized in •'Bread and Butterflies" is a process 
of developing in the , classroom the spirit of the individual — the 
' -'conf idencefe^ii^htit he or sho -is somebody, that each has special things 
that he or^ she can do well, and that all can have a say in what 
happens to them in the years ahead., "Bread and Butterflies'; is _ 
based on the coviction that classrc^oms can be made into happy places 
where children can discover themsclr^es and their world and ' can 
begin to 'move tov/ard their own .pen c-.-^al. goals. > 

1. Choosing Changes ' 

2. Decisions, Decisions • . ' 
3.. I Agree. • .You're V/rongI , ^ 

^-.t r.;e, Llyself and I'laybe 

5. Our Own two Hands 

. 6, People Need People . • • , 

' . 7. . Planning Ahead, The Racer . ■ 

! ' . 8. Power .Play ' ' • ^.-^ • . " - , 

i Q 9. School &: Jobs ' . 

^ERJC 10. Success story ^ 



11. Taking Care of Business 1 
12V The Way We Live , , 
13V Things, Ideas, People^ 

14. Treasure Hunt ' • - 

15. - Work Means ' 

American Guidance Services t "Publisher's Circle, Circle Pines, Minnesota 

• 5501^4- • I 

1 n^vp-^opi n.c^ Understanding of Self a nd. ptierLs_iDUSOl. kits D-1 and 
• b-2 are progranis of activities with accompanying kits of materials, 
designed to stimulate social and emotional development. The DUSO 
programs are based on the premise that every child, in the process 
of Irowinr up, is confronted with normal developmental problems and 
that the. classroom teacher can help children with these problems. To 
be most effective in this role, the teacher needs the assistance and 
direction provided by programs of planned experiences and mater lals ., 
The two DUSO kits provide such programs which can be carried out 
with a minijtium' of preparation. . 

The DUSO activities make extensive use of listening, inquiry, and . 
discussion approaches to learning. • 

The wide variety of mater ials and activities provided in the DUSO 
■ kits, allows the teacher to select the approach which is most 
appropriate, for each unique group of children., 

• A. DUSO Kit D-l: the program for this kit is organized, around Ihe 

following eight unit themes: 

I. Understanding and Accepting Self 

II. Understanding Feelings 
•III. ■ Understanding Others . ^ 

IV. Understanding Independence ' ' _ 

V. Understanding Goals and Purposeful Behavior ^ , - 

- VI. Understanding Mastery, Competence, and. Resourcefulnejss 

VII. Understanding Emotional Maturity " " 

"vill. Understanding Choices and Consequences 

The activities of the program have been, designed, to achieve- ' 
three basic goalsi 1) learning more words for feelings, 
learning that- feelings, goals, and behavior are dynamical]^ 
relafedt 3) learning to talk more freely about ieelings, goals, 
and behavior . , 

B. DUSO Kit 'd-2« the D-2 program^ isbuilt around the following ei 
• unit themes J 



I. 


Tov.'ard 


IT. 


Toward 


III. 


Toward 


IV. 


Toward 


V. 


Tov.'ard 


V.I. 


Toward 


VII. 


Toward 


VIII. 


Toward 
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ThP foreeoing themes are interrelated by the following geperal ^ ;i 
' obiectivisi 1) tc develop- understanding, and positive valuing of I 

one's unique self, 2) \o develop understanding of interpersonal- . 
' ?eLa?ionships! 3) to develop understanding of the purposive. naturB- 
. o?^i^;an behavior, h) to develop understanding of dynamic .inter., 
relationships among ideas, feelings, bel efs and ^^^^^^ ' 

order to express one's feelings accur^atcly. 5) to develop under 
standing of competence and the components of accomplishment. 

Tnw.rd Affective Develo^iTie ntlml' is ^ ^^^^^^^ ^^J^i^-^e'^"''^^^' 
and materia ls desig:ned to st.irT^te psychological and affective 
ISvelopmeS?. The T/^ .program is based on the premise that thero^ _ 
an interactive relationship between social, cognitive, and al.iecx_-. 
processes , ■ . 

TAD focuses on children's real-life experiences and on their developing 
p^te^ns of motivation, feeling, understanding, ' and participation. = 
studeSs lea?- to share and communicate with others and to accept 

• and respect the i^.-own and other people's feelings; they also gam 
practice in choosing behavior in stimulated conflict situations. . 

'Seits are encourlged to develop realistic self-images, to consider 
tl5e?r unique ctoac?er ist ics and aspirations, and to use imagination- 
and think creatively''. 

The lessons in TAD place emphasis on children's active involvement 
in their learning and development. Because peer group iriteractDm 
Is sucS an important source of development for- eight to twelve year 
■.Jld children, attention has been given to structuring, organizing, 
tnd sequencing lessons to actively involve students with each other • 
Tvarie^J of Scfivities are used; they include ga^r'es and simulations, 
modeling acting out, imitating, role playing, brainstorming, individual 
and gJSup tasks^nd ker.cises, \nd large and small group discussion. 
Most of the materials for the' activities are provided in the kit 
Carefully worded Instructions make it possible for the teacher to 
present the lessons with a minimum. of preparation. ■ 

TAD is organized and presented in five sections, comprising 2,1 units 
or 19rieSons, The program is planned for integration into„ the 
typical classroom schedule. .. , - 

F^.ot^nn T-Reach in^ In' and Reachi n^Out Includes 51 lesson^ 
into fjve units. The goal of this section is to,.help soudenLs . 
extend thei? openness to experience and to encourage them-to use this 
openness towaru a creative' approach to living. _ 

Unit 1 Developing Group Participation.; Skills . .> . 

Unit 2 For Rainy Days and Fridays . 
Unit 3 Brainstorming, Discussing, and Evaluating Ideas 
Unit i Developing Awareness Through Sensory iJ-xperience 
..Units Encouraging Openness, and Creativity 

• Section TT-Ynur FeP.1in.c-.r. and' M inc "includes i+5' lessons organized into 
f ix units. The io al of tais ^ ion is to help students r.eorganize. 
arid label fee] inss, understand that feelings occur m a social. con- 
fpyt of antecedents and conseauences, and. experience and approciale 

, Lf theifactionfinfluence the emotional clim-ate of, the clar^sroom. 

■ Unit 6 Recognizing,^ Labeling, and Understanding Feelings 

3i 



Unit 7 Posturing • 
a Unit 8 Gesturing ' . 

Unit 9 Facial Expressions 
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Unit XO Verbali7.ing Feelings 
Unit 11 Role Playing 

Section TTT^ Wnrkingr Together includes 3? 'lessons organized into- five 
units Th e roal of. this- section is to help'.students develop the .. 
^ills of social collaboration and to be•come^aware of the feelings 
and actions that weaken or strengthen social interaction. 

Unit 12 Cooperating -and Sharing . . . 

Unit 13 The Individual and the Group . . 

Unit 1^ Leading, Following; and Instructing Others , • 

■ .Unit 15 Actions and Feelings that Weaken Social Collaboration •; 

Unit 16 Actions and Feelings that Strengthen Social Collaboration 

Section IV-4vlet T oday .and Tomorrow , includes 39- lessons presented in . 
two levels, with tw o units at each level. The goal of this section 
is to help students become more aware of their- unique characteristics 
and aspirations and the 'adult careers open to them. 

Unit 17 Individual' Differences - Level I \ ' 
Unit IS Career Open to Me - Level I , . . 
Unit 19. Xndividual Differences - Level II ' 
Unit 20 Careers Open to Me - Level H 

Section v-PppI ^n^ - Thinking. Doing ' includes 19 lessons organized 

• f ntr-one u;;it; -U nit ZU Ch ^t^i^ehavior The goal of th,s section . 
is to help students develop a thought process model that will nelp 
them choose behavior that is both personally satisfying and. socially 
constructive in- simulated conflict situations. . . 

3 r-oT^ incr vnth Series , a series of 23/pap,erback books about the interests 
^' concerns, and prob lems, of young people, upper elementary through - 

colleo-e The books deal with basic problems of growth- a^id undei - 

standing, as well a& the day-to-day management of school and noirie 
^situatioAs. Attention is given to the many kinds of relationships' 

that make up t'he -life of any young person— self, peer-, parents, 

teachers, and others. ' . 

Atnerican Institute for n vn.r^r.ter Edu cation . P.O. Box 12617,- San Antonio, 

Texas 78212 ' ■ 

1. Character Education Curr-.iculum t character-based, affective education 
, program for grades 1-5. .=> ■ 

^r^uc. Communications . 7^^0 Natchez, Niles. ' Illino is ■ 6o6i4-8 

1 Simon Sidney B. Meeting Yourself Halfway .. Value Clar if icaJiion 
' • Rtrat^gies for D^il^TLlTiFri : paperback and 30 spirit masters, 
.jr./sr7 high. ' ^ 

9 Harmin" Merrill, Making Sense of Our Lives Kits. 3 multimedia 

• programs .deslgned-t^helu young p^ple identify, clarify., and express 
their values, jr. /sr. high. * , 

3. Harmin. Merrill. Values Sheets . 50 values activities, or. /sr. high. 



k Harmin. Merrill. Making Sense of Our Liv es Proces s Posters . 15 

illustrated guidelines that outline effective learning porcesses , 
jr. /sr. high. • , ' . 

*; • Harmin Merrill. Making Sen^ ^ Our T.ives Values Cassef£e>. 3 
^' iraSizakons delving -into life situations, jr./srr.high. 

> ■ ■ , \-. , . ■ 

'6. Filmstrips. jr. /sr. high _ ■ 

A Let's Get. Organized— Discovering Your Potential . 

b! Strike It Rich— What Does It Mean To Be Rich _ 

C Feelings and Thoughts— How Do You Make Decisions? 

D* The lALAC Story— An Allegory on the Classical Put-Dovm . 

e' Truth and Conseauences— This Is Much M-o-r-e-5^han a Game 

F* Fuzzies— A Folk'story About the Shortage Fnenzy 

g! Frifendly and Hostile— Understanding Inner Space _ ■ _ _ 

•• . H Why Am I Afraid to Tell You Who I Am— Doing Away With the Roles 

and Masks That Hide Our Real Selves . - c«++Tna 

I. You Have To Wan:t Something— Discover mg Our Resources and Setting 

Jf. ^GonsSmerland. How High the Mountain?--Do "Things" Really Make' 

K Technology: Master or Slave?— Are Machines Running Us or Are ' 

l! ?he'Z^e? Tf^f Aii-Reouvenating the Youthful Spirit of Wonder 

•and Curiosity ^ , . cr^^i^o 

M. Faces of Man— Speaks in Expressions. Looks, and Smiles 
n! Roles and Goals— V'hich Comes First, the Role or the Goal? 
o\ Wan the Man-A Film strip About People- 

P. Perception— Do You See What I See . " 

. 7 Simon, Sidney B. t T.ov.ble ^nd CaDab let A Moder n ■ A1 lego rv on the 
r.]^^^\c.^l Put-Down, paperback, elementary through high school. . 

8. Pociters Without w6rds . dramatic photos that encourage creative 

* expression, elementary throu-^h high school. , . 

- ' 9... Feeling;; a game of personal feelings, elementary through high school. 

10 Schrank. Jeffrey.. Effective C ommunication , audio program designed to 

• enhance the underst^ridi^^T^fl^^I^i^^^^ and current events, 
jr. /sr. high " 



0 

11. 



Schrank', Jeffrey.' Interpersonal ConniLunl caiion . cassette, program 
to help' develop listening and communication skills, j.r/sr. high. 

12 Arlin, Marshall. The\^amics of G r o up D iscussion , "how to's" 
for facilitating ei^ectiv^e, dialogue, jr. /sr. high. 




13.* Posters. 200 posters for educational use. • ^ 

Ik T.nfoVin r^t .Values @larif ir.atiof\Curricul'am. designed to meet the 
• i- ersonal and -^^^I^T^^ds of students-learning to ^^re to get 
along with others, and how to ^dev^elop a considerate sty,le of la.fe, 
jr. /sr. high 

3G 
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Bomar :- 622 Rodier Drive, Glendale. California' 91201 

l." Project Me r a multi-media progr^i for early childhood, 



A. 



ur... ,.. Ynu Feeling Toda:^! ? (An Affective FLh2.sis 
pmotionas are shov/n—haD piness , sadness, anger, and fear. Emphasio 
?s placed on recognition of emotions from facial and body move;-- 
mlnt cSes. As they identify with the.sitaations presented child- 



a. 



r 



?"irbegin t^he able to recognize and ^{l^^^^.^nt 
emotions more freely.. Response sections call upon the studenx 
to iden?iJy and -match various facial and body expressions. 

MaHinr Paces, This fiUnstrip uses "making fac^s," a game... 
thf^ThitdFen lo^ introduce the four emotions. Songs 

Invite ^he class to imitate the expressions shown on clown 
faces and puppets. (62 frames) . ^ 

c:nn.ot.n,.P^ PeoT^le Feel Haw. Children are shown that happi- 

in many forms— getting a hug or something nice, ^ 
^Sowing you can do something nice or just knowing you can do 
something all by yoarself. Expressions of happiness vary 
too, from a loud shout to a quiet smile; (46 frames^ 

c^nrnPt iT^iPs PeoT)le Fee l._Sad. The f ilmstrip explores ways 
^^^^leihow they are sad-they cry, or pout, or sometimes 
are very quiet and want to be left alone. Saying ' good- 
^by" or hurting oneself or being. left out causes sadness. ; 
Even grown-up daddies are sad sometimesl (62 frames; ^ 

Sometimes PeoiDle Feei Angry . This f ilmstrip shows how 
lMS^t-?i?5ir^^^'^nger. . It emphasizes that anger m 
itself isn't wrong. It helps if the child can tell how 



c;. 



d. 



.e.. 



f. 



he or she feels. ■ 1^6 frames) 

Some times P eo-ole Feel -Scared. This filmstrip. shows both ' 
^W^^r^'d''^d^xrt^^^ in various Situations that ^ 

miiht woduce fear. .When children see others afraid of the 
dark, if a Sis dog,' or an ur.expected noise, they are less 
apt to deny tneir own fears. (72 frames; ^ , 

How Are Y ou Feeling Today ? After focusing on one emotion 

hear that everybody feels _ 
'■ manv different ways, for different reasons, at different 

Ss All four Amotions are reviewed in this fil^istrip, and 
the children are invited to talk about their own feelings 
if they are ready to. (S^- frames) 

2-. Artworldsi a multi -media program for early childhood. 

A, Self Awareness ' ^ . ' 

" a. LooisinPLii^ Children will observe that wM 

ihSFTph^^in^l likenesses, we are all delightfully dilferenx 
■In size, shape, color, and detail.. The form of a hand the 
^si^n of an car, the ber.inning of a smile are captured_^:by 
the selective vision ;f the camera and give strong remfoxcer 
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.erit to the concept of individuality. 



b Friendly . Faces . A warm, humorous presentation of children's 
' faces. Students >will see faces as a mirror o,f inner feel- 
ings. T^hey will want, to join in singing the exciting song 
■ "Let's Have^a Parade of Fj-iendly Faces" and will enjoy ^ 
having their^own parade. The song recording combines guitar. 
; ■ bass guitar, trombone, kazoo, and, slidewhistle . • • • 

Cemrel , Inc. Aesthetic Education Program, 10646. St. Charles Rook Road, 
St. Louis, r-"iO. ' ' . ' . 

1. Theater Games File . 1971.- a collection of . affective improvisations. ^ 

2 The Five Sense Store ! The, Aesthetic Education Program. 197^. a 
/ multim-edia, multidiscipline program for the primary and middle 
•' "grades designed to give children the experience of discovering, ■ » 

using, and understanding his own "senses and emotions (available 

from Viking Press). . 

Churchill Filjns i 622 North Robertson Blvd., Los Angeles, California 9-0069 

1. I.lethods for Jr. High 

A. MakinF a Decision Is . . . (9 minutes) The decision making skill is ^ 
examined in the making of decisions varying from trivial to lif e .s 
choices. Key considerations .in helping to arrive at decisions , are 
explored. ' ' ■•, • • 

B Problem Solvers (-20 minutes) Four extraordinary persons, a ^ 
desiF-n^r. an inventor, an astronomy student, and a truck trouble 
■ shooter] examine how they solve problerhs and the elements of ^ 
problem solving. ' . 

2. Guidance for Elementary Grades 

' ■ A Thft Cree-ps Machin es (9 minutes) , To' help children, understand feel-, 
ings of fear of the unknown, and particularly of the dark. A 
funny-scary machine shows that many fears .grow from imagination. 



B Drugs " and the Nervous Svstem ^(?18 mdnutes) Explaines the serious 
* disruption^of the nervous -system' caused by drugs.; airplane ■ _ 

glue, stimulants, ( amphetimines) , depressants (barbituates , opiates 
marijuana, and LSD. For young children. Anunated. . 

C Friend s (18 minutes)- A story about the friendship between Nancy, 
' - an extroverted, impatient girl, and her vulnerable best friend; 
'• about what happens to feelings when Nancy goes off to play, with 
another girl. 

D - Hopscotc h (12 minutes) An animated story . A boy who wants to 
make friends shows off his prowess , parades possessions, is 
noisy, and disruptive", acts tou^n, flatters.. At last he stops 
• playing roles — and is accepted. . . • ' 



E. Kevin (l6 minutes) Kevin is blind. One emer,ges from this moving 



F. 



experience with sharpened awareness, with appreciation ol the 
gift of sight, and probably with 'increased humility. 

A Ki te Story (25 minuted) A boy encounters a strange man who 
makes wonaerfui kites. A fantasy about the boy's choice between 
a simple little kite and a big beribboned kite. 



No narration. 



3. Feelings/A Series /• 

• A.- I'm Peeling Alone ^ ' . ^ . . 

B. I'm Feeling Sad . ' \ 

C. I'm Feeling Scared . . . . \, 

D. I'm Iviad At Me ' ^ 

E. I'm ^?ad At You . .. ■ 

Each film is introduced by a song, "Everybody has Feelings" 
and a delightful anijnated sequence of children's faces. The 
body of each film, also played to songs, is a series of evdca- 
' ' tive vignettes illustrating situations in which children are 

angry, sad, loney, or. frightened. The filmed experiences help 
■children to talk about and understand their own feelings. 

li. Values for G-rades K~3/A Series 

A A Bjke (■'3 minutes) - Two boys use another boy ' s bike without 

' permission and break it. Raises questions about property and 

responsibility for one's actions. Open ended, as are-the Ouher 
film SL. in this series. 

B Th-e Hi deout (15 minutes) Two children face a dilemma when '"lumber _ 
* belonging to a neighbor is used by anoth,er child m b-uilding their 
'hideout .° About re spoils ibility and truth. 

C On Herbent Street {l>^ minutes) Five young children encounter a 
' ?^i^"oyi^hFl^^i~Iust moved 'into their barrio. About the values of 
.friendship, loyality, honesty, and acceptance of • others. - 



5. ygtlues. for Grades 4-7 



A. . TJ3 



The Clu bhouse Boat (19 minutes) 'A dream clubhouse will be sold to 
the gang if each boy can deliver $30,. Tommy is tempted to keep 
the- cash of an old man who over pays, Ope'n ended, as are the 
other films in this series. . . 
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B Paper Drive (I5minut.es) Sixth graders are^toiling to win the 
All-City Paper Drive. Miss Hendry discovers her pupils weight- 
ing their bales with scrap metal. About moral values.^ 

Q Trick or Trea t (15 minutes) Two boys persuade younger boys to 
- ■' ' play - a- prank which has serious consequences. The younger Doys 
, get caught.. , By saying nothing the older boys- can avoid punish- 
ment, ■ ' ... 

Educa1^qri_CpiwM ■ L'iverhois Road, Trpy, Michigan 

Person al' Feel in.^ ^.s A bout 'Yourf^elf . ? sound fitostrips to 'nelp young 
driildr en understand ' the ir own feelings and to realiiic that their 
personal feelings are not .unique. Titles mcl.ude « 

.«3i^- ^'^ - ■ ... 



1. 



A. . Billy Wan-tsto Be Best. Hbw Do You Feel About Yourself? - 

B. Freddie's Funny Rod Hat. Are You Insecure? ^ 

C. A Gf^Oin M,ade-r4e Do It. Why Do You Act The Way You Do? ^ 

D. - The- Bashful Bluebird. Are You Shy? . 

E Rickie Put On A Show. . How Do Others Feel About You? 

F*. The Boy In The Mirror. Can You See Yourself As Others See You? 

C^. ■ The Girl In The Fishbowl. Can You.Be Self Sufficient? / 

Family ;™ This sound-f ilmstrip series 
into the source of his feelings 



"1 

2. Personal ?eerinn:s About Your 



provides the child with insight . 

.about his family.. The child gains an understanding -qf himself and 
of. those closest to him. 

3., Personal Feelinp^s of Rospon sibility . 7 filinstrips with cassettes 
covering different areas of ethical behavior... 

Education Development Center ; 15 Mifflin Place, Cambridge, Massachusetts - 

02138 . ' ' : . ' 



1,, Ex-plorin.g. Childhoo d. A parenthood education mu}?timedia course for. 
high school students concerned with the development of a^sense _ of 

and .a sense of others, both in young adults and in the children 
whom they work. This program .hopes to help students gain compent- 
in working with • children. ^ . . 



self 
with 
ence 



The approach" has been shaped 'by a desire- to intr^xiuce perspectives, 
information, and concpets in ways, that respapt the students'^ personal 
experience with children, both 'prior to and during participation m • 
the program. „ ' . ' : 

Curriculum Sequence . . 

" . ■ ' ■' 

Suggestion?^ for the general sequefice of ^hc curriculum come from wha.t ' 

was found to be the ciycle of needs and interests of students 
working with young, childrfen. Following are ' descriptions, of each 
module/ 



— ■ • -1 - ' 

Module I 



Working With Qhildren 



Some major concerns 6f^ students befpre starting v/ork with children 



are I 



What will the field, work be like? 

- What kind of role .'will I have? - ° 

- Will the children; like me, , ' 

- -Will I be able to-: cope? . ^ 

Consequent]^, .this first group of materials attempts to help 
students develop some initial basis for feelings competent before 
startiftg field work, and to bu'ld.the class into a support group 
in which failures as well as successes can be dispussed. Common- 



place situations* with children and. their 
as, case studies 'through fiLn, audiotape, 
essay. These case studies allow studenti 
children's behavior and about what to do 



teachers are presented 
story board, and photo 
; to_ share ideas about 
in. pr*x:)^em 'situations^- 



• Observation is focused on the fieldsites— their special -nature 

• as place<5 'for children, the purposes- of fieldsite materials, uhe 
Activities and environments fieldsites provide, and the ways • 
teachers interact with children. Guidelines for'^observing child- 

• ren and for Keeping- a journal about experiences begins theme . 
?hat is developed throughout the" year, ways of learning about _ 
children. ^ 

Not fully included in the full-year package >f materials, but or 
interest to classes where students, are working with children with 
special needs, is a new unit, "No ^Two Alike. • 

Module II Seeing Development • ., 

Once' students have started field work, the concrete experience 
with children begitis. .Students become interested m learning 
about the ways in which children are different from older people. 
A general booklet, . Looking At Developmen t, sets the context^ 
by considering the capactitie^. of an infant and introducing the 
question, "WhSt do you believe brings about growth and cnange 
■in a child'?" - T^aking Connections presents w.ays in. which several . 

theorists have approached the study of development. General- 
. ized data about development collected from 

in the field, are included along with suggestions of ways to learn 
about children-spec if ically, . collecting data about growth and 
". change in a child ar# about the development of diversity _among 
children.'. ; , ^ - . . .. . , 

Through booklets, such as Children' s_Art, which T^i^^jld on expe- 

• r-iPnrP With Children, students can enter the world of a child, 

y ^l'^lSr^^ growth and change at.different a'ges consider 
the ways individual .differences develop, and, finally, think 
about how they can support development* , , , 

Module III Fa^fiily and Society- 

Once stud -,nts have deepened their sense -of how a child sees the 
world, .the course shifts from the waj's m which the child s 
mind' and body develop to the social forces that influence a^ 
child's life! Interactions in the .family, with the world ^^beyond 
the -front door," and with the environment; and resources, beliefs, 
, . and values of the society become the focus of attention. 

■ The -tudv of family is based on a series of documentary films 

• shoViJg Lteracbions in a variety of families This materials 
■ 'are designed with two. major goals m mind: .1) to- heighten 

• Itudenvf perceptions of v^hat is transmitted to children m daily 

c«onplacrinferactions;: and 2) to let .-^-de^J.^.^.^JJ^f^^^^rer'?' 
childrearing styles of families other than their own m order t.o 
gSn iSight into the attitudes, traditions, 'and values of others; 

Clarifvin^ values and beliefs about children and childrearing. 

• anf measuring these' beliefs and values against one's actions-- a 

- nStionH^ai is touched on earlier in the course--becQmes^ central . 
here ' It '-orovides a foundation for undor'^,tandir)a ohat all Jai.ii.lie 
ha^e implicit. values for children and implicit beliefs about child 
-• rel?ing. It enables students., to grasp the crucial idea that all 



• family interactions transmit.' messages to children, implicitly 
■ or explicitly, that may or may not be consistent with^family 
values, "... 

• The central issue— how a -society' affects the conditions in which 
" a family rears a child— is speci^fied in two sets of questions, 
■ which are used to explore human societies « 

- What does a family need tp protect and nourish its children? 

- V/ho should provide what a family needs? 

- What messages does a society transmit to children through its 
media, agendies, and institutions? . ^ 

-Independent projects allow students to explore child care and 

• ■. protection in their own community. 

• Materials supplementing the .basic fuU-coursfe. introduce students 
to child care in other societies .through documentary filJii and 
written and taped autobiographical accounts. This exposure 
^ --'"allows students to become familidr with the range of w^ays m _ 
.'. which human societies have provi'ded care and protection ±or their 
' ,young. ■ 

Education V entures. Inc . « 209 -Court Street, Middleto^vn, Connecticut. 

1. Ten Tho.ughts . ' A 32 page student marfual designed ^° ^elp students 
?i5^^^^[r^S?^d conceptualize the associative network "fypical of the 
IcSevement iiotive to understand the pattern of thbughts. actions, ana 
fbelings whifch identify the high achiever, and to realize that it is, 
available for any person's use, 

? Who Am. I? A 32 page manual designed to help students clarify _ s^lf- 
• Image thr ough-^understanding of the personal strengths and environment- 
al-cultural pressures which contribute to identity. Readings, 
discussion individual questionnaires, and group-support activities 
. he?? the student" ^o ide.ntify personal concerns and ,goals with greater 
precision and relevance. ' 

3 Ajjninp- A 32 page manual designed to h^lp students establish specinc, 
^' ^SSfkble ^oaSs^f. excellence and to pursue these goals f.f^^^^^^^^- 
meaningful ways. The book offers more than a dozen goal-iulf illing 
.• sSSeiies adaptable to the individual s tudents' s personal context 
and "life ■ style. • ■■ . ^ 

h The R incr Toss Game. • A traditional game used in "Achievement Motivation 
* tFil^n- to help students analyze their, own behavioral and to help 
them discover the action strategies, such as moderate risk-taking 
and use of fet^dback, which are typical of the high , achiever . The set 
includes a l6 page . leader ' s guide, Ring Toss equipment, .and six wall 
'.charts for scoring the game. , ,' 

Mu^tion^l^es^^^ Building, Cleveland, 

Ohio hMW'} , ? . 

• l,- Tcachin;?: Prorram for Education in Huma n.Behayior and Potehtialj . pre- 



pchool through 6. There is evidfencq that. already in the elementary; 
School children can begin to develop an- understanding and . apprec- 
iation of why people act as they do> where they ^get there different 
^ ways of acting, and how they cam make the most of themselves. There 
is -evidence that sucn understanding and appreciation Xs basic to the 
■prevention of many human problems, and it is also basic to the- 
development of values and to the development of constructive and 
enriched lives. This program is an extensive curriculum on "People," 

2, Learning to Decide Pro>q:ram . grades ^-6-. This prograra involves the 
students in the same basic learnings as the "Hurftan -Behavior and 
Pptential Program," and applies those learnings to social conflict 
situations. The objective is that children learn a method that will 
enable them to make creative and life-enhancing decisions with, 
respect .to moral values. • 

3. Values and Decision Making Program , grades 7-10. In this program 
the student learns the^ role play ed by values, and goals in his life, 

.how one's values and goals areft- developed, and a helpful approach to 

■ the process of decision making, 

4, Curricula in Modern Programs of Youth- ,, grades K-12, These 'curricula 
emphasize the understanding of wliy people do what they do and the ' ^ \ 
developmeht of personal resources to select more affective alternatives 
of living. , * . ^ . • 

■ . A; Drugs. Alcohol,' Tobacco and ?{uman Behavior . grades K-12 

B, Constructive Resolution of Agr ession-^Producing Situations . 

' grades K-12, • - . , 

5. values and C -om mitraents . grades K-5. The highly structured -and sequen- 
tial experiences of this program are designed to contribute signifi- 
cantly to the pupils emotional growth and his rational development.' 
The. experiences "are planned to stir his imagination and"' help him ^ 
understand, enjoy, and prefer those values^ that men must liveby in 

a truly civilized and humane society. 

Education Train jj^g Center s 21^0 West Olympic Blvd, , Los Angeles, 
California 900 Oo \ 

.1. Schools V/ithout Failure; ; Tape Training Program .'. This training program 
,lncludes 12 cassettes introducing the, SWF approach^ to success education 
The tapes are 'designed to acquaint educators with the concepts and 
•methods necessary to"" implement a School Without Failure Program. The 
cassettes include lectures, discussions, and' class meeting demonstra- 
. tions by Dr. 'William Glasser. 

Basia Concepts of School Without Failure , 

. H If U , «l II 

Parents Questions - ' . ' ' 

Educators questions a,bout SWF program; development and 
topics for open-ended meetings ^ ^ , 
ProbX'em-solving meetings; educational diagri'ostic meetings 
Discipline for'^the Individual child; discipline in the total 
schbol settings - ' 

Explanation of class meetings in this series; 'open-ended ^ 
class- meeting, grade 5 • ' • . ^ . ' 

Open-ended class meeting, grade 6 



Tape 


1 


Tape 


2 


Tape 


3 


Tape 




Tape 


5 


Tape 


6 


Tape 


7 


Tat)e 


8 



Ta-DG 9 \)-pcin-Gnded cl&sS meeting, grades 1,2 • „ rr.r.^+^r^cr 

: ?ape 10 O^n-ended class meeting, grade problem- solving meeting, . 

ograde 6 ' . j o ' ■ 

TaT3e IT Open ended class meeting, grades 3,0 . ' , 
Tape 12 Educational diagnostic meeting, grades 1,2 

Enczclo2Mia.Br^^ ^^^^^^^^^^ • ' 

Avenue, Chicago, Illinois^ oObll 

1 On Sta-e. Wailv. B^rt.h^. and You ; a program utilizing creative 
fidence .in working before a gron-p,. ^ '■ 

About Me t self-concept program for the lower elementary grades. 

n^^^^j^ ^lr^r^nvt^r^ Person : a series of k mi^nute"Trim-s for early 
childhood. 



2. 
3. 
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A Feel^np-ss each lesson emphasizes feelings of,, h;4ppiness, love, 
' or feaF'from the child's point of view. ■ . ^ 

a. Feeling Good, Feeling Happy 
b*. I Used to be Afraid 

c. Different Kinds of Love . . r 

■ B. nrP.tive Expression : • the most i"^P°^^^^^P^^f °^^^^,,^l^^^f ' 
—^^7^^ Children are encouraged to use their talents and 
■ Abilities in expressing themselves in a special way. 

• a. This Is Me ■ ■ ■ • 

b. Rhythm 'Around You 

c. Us'e Your Imagination . • 

d. Be Curious I. 

e. When Your Waking Up • ■ ' 

f . -Without. Saying A Word . \ . • • ' 

C Attitudes: how can a child cope With ^ situations that are ' , 
• ■ dife?S?fiAng? The. unit suggests s^me positive approaches. 

■ . -. a. Oops, I Made A Mistake 

b'. I'm Lonely . ' 

c. ' - V/hy Not Try? , . 

d. We Can Do .It! . " . 
e ''It's Not Much Fun Being Angry ^, . . 

f'. Nothing Ever Seems to Work Out for Me . - 

n THPntitv: Who am I? . \^hat am I like? What is my fanii]^ like? 
¥hl??^i^e soSe^f the questions encountered in thi^ unit which 
ai'l to develop a strong sense of self-awareness and self-import- 
ance in the^ young child. • _ 

r 

a. I'm" The Only Mel » . , ^ ' ' 

b. V/:here Are You In Your Family? . / .. 

•c*. Kow Do We Look? ' ' 

d. What Do You' Think You Want To. Be? 

e*. Every Family - Is Special 

f 'The Most Iinpoi''"tant Person " - ,• 
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E. Gettin/;^ Along: With Others ; cooperation, understanding, and. 

r thoughtfulness are -qualities' Included in this study of inter- 
' personal relationships. 

a. Growing Up ' • * , . 

• b. Doing Something .Nice * 

c. Thinking of Others /. * - 

d. What Is A Friend? 

e. What Do You Mean? • * * 

f. Living ThinT,s Are All Around U'S' ' 

g. Share 'It With Someone \^ • - 

F. ' in Person: Hairy, Fiunble. and Bird ; 3 puppets (animal characters 

in films) and 50 drama activity cards. . ■ 

Guidance Associates ! 757 Third Avenue, New Y^ork, New York "10017. 
1. Sound Filjnstrips ■ ^ 

' A. ; Understanding: Changes in the Famil y. K-3 

• a. What's A Family? 

b. Little Brother, Big Pest 

c. We're Adopted ^ ^ ^ * ■ 

d. Not Together Anymore / • ■ . . 

e. Playing Dead ■. 

B.- First Things: Vnlues . grades 1-5 / 

a. The Trouble With llruth , * ^ " 

b. . That's No' Fair ^ • ' , v ^ ; 

c. You Promised ' . ^ . . \ . * 

d. What Do You Do About Rules? . ' ' , \. . 

e. But ^It Isn't'Yours. . . . ' ' ' ' 

C; First ThinffSj^Sox).>a-l' Reasoning; , grades 1-5 

a. tfov/ CajTYou Work Things Out? 

b. Hovy Would You Feel? 

c. How Do lo-u 1^'now What's Fair? ■ 

d. How Do You Know What Others Will Do? 

D. First Thin>g:Gi Social Studies/Guidance , grades 1-5 

a. Guess Who ' s in a Group ' * . . • . . 

b. "What Do You Expect, of 'Others? 

c. What Happens Between People 

d. .Who Do You Think You Are?- ; , 

e. cYou Got Madi Are You Glad? 



E, " Discovering Your Personalit y, grades 5-9 

a. Who Are You? 

b. Belonging to a Group 

c. Exploring Your Feelings 

F. Adolescent Conflicts 

a. Dealing With-'croup Pressure 

b. Dealing With Anger . ^r^. 



Ci , Seeking Independence • - ^ c 

d. ' Coping With Compexition » 

e. Coping With Jealousy . *^ . - 

ff _ ' ^ * . • 

G , The Adolescent Eywpereince ' 

a. Shaping Identity - ^ 

b. Interpersonal Relationships 

c. Understanding Emotions ^^/'^ 

d. Developing Values ' . f ■ 

e. Setting Goals 

f . Forming Beliefs ; 
^ H. Miscellaneous ' 

a. Values for Teenagers in the 1970'^ 

b. Teenage Rebellioni. Challenge to Authority 

c. /Personal Coimnltment I Where Do You Stand? 

d. Do We Live or Exist? ^ ■ , 

e. Reflections of Myself ^ \ ' ' 

f. Somebody's Cheating 
. g. High on Life ^ ' • " ' 

h. Dare to be Different . 

^i. Your Personality! The You Others Know ^ 
I Neyer Looted At It That* Way' Before 

2. Films , c • o ■ 

A. E6hoes i a sensitive film about ..death and the importance of 
caring about other people (11 minutes). 

B, Loneliness.i The EinDty Tree House ; (10 minutes). ■ * 
■ C. Jealousy t I. Won't Be Your Fri'end i (13 minutes). 

D. V/orrv» I-'m In Big. Trouble Now t ( l2 minutes). . 

. E.' Disappointment t A Dav That Didn't Happen t (11 minutes). 

. fe rcourt Brace Jovanovich-. ■ Inc . » 757 Third Avenue, New York, New York 
10017. . .. 

- i\ Self Ex-oression and Conduct/The Humanities i a hum-anities program for 
the lower elementary grades concerned witl^ self discovery, self 
expression, and conduct (behavior' 'based *on values), it gives each 
child the chance to discover his strengH:hs and weaknessess and to 
•build on the: strengths. • Childr.en discover v/ho they are, v/hat they 
and others believe, . and why they believe it. 
^. ^ ^ ■ ■ 

Through activity-centered^^ books, records, and sound filmstrips, 
.T:H-^a,^h. .child learns to express his ovm" f eelj.ngs about himself and his - 
\wo2^1d. In turn, the program's components lead children to an 
understanding of humanity's basic valuesV truth, beauty, justice, 
love, and faith-i.- The child ' s • increasing awareness^, of these values, 
will ^begin to affect, the choices he makes .for hiiaself. He will begin 
to choose the pr in'ciples^. that will guide his behavior. 

• • . ■ . • ■ 4fi 
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A. Blue (Level 1) . , . " ' :• " 

• . B. Red (Level 2) . ^ 

• • C, 'Green (Level 3) ■ . ■ ■ • 

* • • . * ' 

Human DeveloDrneni: Training Institute i 757^ Universily Avenue, La Mesa, 
California 920^1 ' - 

1, Human DeveloT)iTient' Program Is a curricular approach which is designed 
. to give children the opportunity to becpme constructively involved 
" in developing their own personal effectiveness, self-confidence, 
and understanding "of the causes and effects in interpersonal rela- 
tionships. It is a preventive prograra designed to help chil(iren 
understand anci respect themselves and each other as human --beings . By 
becoming involved in the program they are given an opportunity 
■ to. learn useful social skills in -order to prevent problems that many 
people struggle with because they did not have the opportunity early 
enough tc' learn some important things about themselves and about 
other . people. The program ' papitalizes on the basic drives of children 
to achieve mastery and gain approval. ' 

In addition to its preventive nature,; the program also functions 
as a. set of systematic strategies for the maintenance and enhance- 
" ment of mental health. -It systematically incorporates what master 
teachers do- every day to instill responsibility and .self-confidence 
in-children. It is an eclectic development and sequential plan, 
(never coercive, or confrontive) which reduces the chance factor for 
emotional and social gijowth in the affective domain,. The scope and - 
sequence of the , act ivities provide* experiences that ^develop know- 
ledge and skills needed for effective- personal adjustment, ability, 
to communicate v/ith others, success in academic endeavors, and other 
life changes; . ^ - 

Magic Circlei An Overview of the Hirnian Development Program 
Methods in 'Human Developm.ent , Theory Manual . 
Human Development Program, Activity Guide for Preschool and 
kindergarten, Levels I, II, III, IV', V, VI 
Human Development Program "for Institut lonalizred Teenagers 
Human Develooment ''Program. Supplementary Idea Guide 

.Human Development Program "f^iagic -Circle'' Story ^and^ Activity Booklets 
Magic Circle Conflict Curriculum (3', 12 minute films and discussion 
guides)- , - * 

Media Five i 1011 North Cole Avenue,, Hollywood, California 9OO38 

1, Classroom Climate and Teacher-Student Relations . 12 half hour audio , 
cassette series, ^ - 

Dr. Lee Salk, "Developing Self -Esteem" 
Herbert Kohl. "Teaching Insecurity" 
'Dr. Thomas. Gordon, " Beyond Authoritar.ian Teaching" 
John Holt, "Classroom Freedom" 

Dr. Richard Harring, "Using Learning Centers" ' • 

Dr. Fitz-George Peters^, "Minorities in ther .Classroom" 
George Dcnn.ison, ."Reducing Competition" . ^ . • . • 

Charles Silbcrman, "The Open Classroom, The Teacher's Role"- 
Dr. Richard Harring, "The Open Classroom, Potential Pitfalls" 
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J, • 'Joseph Featherstone, "Principals « Leaders or Managers? 

K, Dr. Aurther Pearl, "The Real World in the Classroom" 

L. Jonathan Kozol, "Issues and Cerisorshiip" . ■' 

Htinian Relations and School DiscipLine t a. series of. 12 films providing 
new insights, innovative ideas, and practical techniques for improv- ^ 
ing student -teacher relations and creating a climate for effective 
school discipline. , . . 

A. , Why Hujian Relations ? .-A film that ' identifies the basic need 

for good h'ainan relationships -in schopls, re-examines goals of 
-public education, and shows. how discipline and human relations 
are closely iriterv/oven. Documentary scenes show several schools 
where human relationships have been consciously jjnproved. Key 
participants include Herbert Kohl, Johii Holt, James Herndon, 
Charles Silberman, classroom teachers. (29 minutes) 

B. The H urp.anit\'- of Teaching } a study of^positive relationships in 

' the classroom and how they can strengthen the climate for effect- 
ive, natural discipline, rewarding both' teacher and students with 
a mutally satisfying, productive existence. James Herndon, Marc 
■Robert, Herbert. Kohl, Jonathan Kozol, Lee Salk, several principals, 
' teachers, and others- share their views on the importance of 
feelings good about yourself and abo'ut what you- and __your students 
are- doing in school. (29 /minutes) . • ' 

C. Starting Tomorrow. . . A- thought provoking mix of practical sug- 
gestions, workable classroom approaches, helpful tiiis and a few 
startling ideas every teacher. can use to improve human relations 
and school discipline ... starting tomorrow. Highlights include 
documentary footage and commentary filmed at an Alternative ^ 
School, plus\interviews with John Holt, Joseph Featherstone, 
William Glasser, Thomas Gordon, and other guests. (29 minutes) 

D. What is Discipline.- Anvwa.v? That was the. question, among others, 
put to-all the key figures in this series. Their answers 
provide a revealing monta-ge of viewpoints around central theme 
of school discipline, what it is, and how to achieve it within, 

a framework. of realistic, enforceable rules. Discipline and 
punishment are differentiated. Guests include John Holt, Charles 
Silberman, Madeline Hunter, Arthur Pearl, James Herndon, Jonathan 
Kozol. (29 minutes) 

■•E. The V/ho. What & Why of Authori ty. A compilation of views by series 
participants regarding power, responsibility, control, rules-- 
specifically as they relate to authority, what it is, who has 
it, and why. The concept of natural authority emerges, along 
«v ' with this conclusion: potentially, in one. way "or another, the 
teacher already has it. .Everyone does. Docmnentary scenes 
amplify the comments of « George Dennison, Charles Silberman, Joseph 
. Featherstone, William .Glasser ,. John Holt -and others. (29 minutes) 

F. Minority Rerjort ; an .in-depth look at two related concernes: "first, 
the special problems' of minorities in -v/hay many observers consider 
an alien educational enviromient ; sec'ond]y, the pros and cons of- 
what has become known as "racial school reform." Free schools, 
alternative schools. are discussed. Included with documentary 
footage are the views of Jonathan Kozol, Arthur Pearl, Fifz- 



George Peters, Alternative School Principal Greta Pruitt, 
Herbert Kohl, James Herndon, Charles Silberman— on problems that 
are in reality the problems of all people. (29 minutes). 

Teacher Effectiveness Trainjng t a complete outline of the 
methods created and developed' by Dr. Thomas G ordoia'; qrigmator 
of Teacher Effectiveness Training, a system of Jechniques now 
widely used by teachers in building, more effective classroom 
relationships. Dr. Gordon illustrates and explains the concepts 
of active listening, "I" messages, and the no-lose method for 
resolv.ing conflicts. Public school teachers who regularly prac- 
tice Teacher Effectiveness Training techniques share their class- 
room experiences. (29 minutes) ' 

T-he OK Classroom t a thdrough introduction to the tecjiniques 
and terminology, of Transactional Analysis, explicated by Dr. 
Thoman Harris, author of T'm OK— You're OK . Dr. Karris discusses 
Transactional Analysis conce-pts With teachers, explains special • 
meanings of the terms "varent," "adult," "child," "transactional, 
"strokes," "life positions," and "game," and narrates documentary 
examples of his theories -in action. in several school classrooms. 
Emphasis is on implications for discipline. Included are many 
practical suggestions for understanding and improving the teacher- ' 
student relationship. (29 minutes) . . 

- -• ' - ' . 

The Realit-y Thera-pv ADoroach i ' selected documentary film of 
teachers successfully using concepts developed by Dr. William ^ 
Glasser .ti/ achieve effective school discipline, along with a full 
e>:planation of the seven steps of Reality Therapy. TQ.gether, 
these elements provide the -basis for building individual responsi-- 
bility and self-motivated,- productive behavior. Live-action _ 
sequences show Realit^^ Therapy applied to familiar school disci- 
pline situations. (29 minutes) 

- Theory Into Practice ; ' a documehtary look at Individualized 
Instruction as practiced at University Elementary School on the 
campus of UCLA, with commentary by Dr. Madeline Hunter, principal^ 
of University Elementary School an d . creator of the program. Also 
included are sequences filJiied at an inner city school where the 
theories and techniques are being field-tested. (29 minutes) 

Gettin;: It All Together! a fi3jn about some of the exciting things 
happening at. one innovative public elementary school in Palo Alto, 
California, where synergy is one key to success— where the whole 
seems even greater than the sum of the parts. Getting all of . the 
•^arts" together and f unctioning ' in- -.a meaningful v/ay has become 
e^roryone's responsibility— teachers, students, parents, admini- . ■ 
strators, 'the community. Extens i-^.e ■ docanientary film shows many ■ 
elements- that contribute to an effective school environment. 
(29 minutes). . 

The Oven Classroom ; a documentary siividy of various forms of open 
education in oiDcratian^ in several public school (New York, 
Washington, California), featuring Professor Lillian Weber, a . 
leading proponent of the open-classroom concept and director 
of CCNY 's Workshop. Center for Open Education. . Charles Silberma-n, 
Herbert Kohl, and six experienced opcn-class'room teachers and 
administrators add their views on making the changeover to informal . 
education. ( 29 minutes) 



M*, I n A Class Bv Himself » a stimulating film-documentary that 
examines the logic, philosophy, and day-to-day details of 
successfully creating an .informal, individualized approach to 
classroom instruction, with commentary by- administratof>-?, teachers, 
and parents directly involved in the change to open education. ^ 
In-classroom footage aooks closely at space utilization, ^earn- 
ing centers, team teaching, peer tutoring, curriculum planJ\ing, 
tracking and assessment, and especially at the teacher |s role in 

an informal, individualized classroom. Important viewing forv^ 

schools considering or already practicing this approach to \ 
education (2? minutes) ... \ 

3, "Schools "Without Failure" Conce-pts • . \ 



A, .- Glasser on slchools t the basic G lasser- primer— a thought-provok-. 

ing and highly personal introduction to Dr. .William Glasser's . 
no-failure approach Xo. education. Glasser on Schools confronts 
basic issues, chall^'nges longstanding ,j;raditions, and offers. 
• valueable insights Ninto typical school problems and why they exist. 
Filled with Dr.,. Glasser's wit^and. hurnor, the film also deals 
seriously with a serious matter: failure in . school and what to 
to,, abouf?" it. Full of practical ideas for helping every student .. 
succeed. (19 minutes) ■ . . 

B, School Without Failure t a compelling .documentary showing Dr. 
Glasser's no-fail concepts at work in a public elementary school 
in Palo Alto, California. The, film demonstrates -class meetings, 
student-parent-teacher conferences, cross-age tutoring, enrich- • 
ment programs, team»teaching and student involvement in curriculum 
planning. Above all,- School' Without Failure depicts a place 

v/here everyone is involved — students, teachers, parents, ^ 

administrators, the com.munity. A film for everyone interested 

in discovering the joy of learning through success practices. 
^ ('4-6 minutes) , , ' 

i .■ 

C, The Identit\^ Soceity ; a valuable explanation of the major 
cultural shift that is permar^ently affecting our lives and schools. 
Dr. Glasser, in a talk filmed before a live audience, looks 

-^closely' at today's students, v/hy they seem so drarhatically 
different, and concludes! "Students 'are no longer motivated by 
fear of failure. Prior to World War II, success was measured 
in terms of achieving goals. Today, children- are 'born into a _ 
secure society in which the primary need is for personal identity." 
•Contains many helpful insights regarding students who do not 
respond to^ imposed classroom goals. (28 minutes)' 

D, A S u c c e.s s -0 r i en t e d Cla s s r o om i an uncut l6 minute visit to a 
success-oriented -classroom forms the body-of this film, shot at- 
one of Dr. Glasser 'S-' model schools-without-f ialur e . Students 

are shown v/orking alone and with others on mini-contracts in which . 
they are involved in designing' part of their own 'schoo.l day. 
Demonstration teacher Keith Tuaxwell na rf^ates the docimientary . 
segment 'and discusses with Dr. Glasser anuinber of techniques _ and ^ 
suggestions for guiding and checking student progress. (28 minutes) 
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QuGf>t3.onB for ThinlcinR : an examination of what schools are 
doing, no t doing, or could be do ing*-- to encourage- students to 
thinic. Filmed' during an audience-participation lecture. 
QiiPfcj-.iQn n' for Thinking yields these and other thoughts from 
Dr. Glas'sei-J "Education ' runs on questions. Four basic types can. 
be readily identified and classified. . These range from completlc/ 
closed questions intended to elicit memorized responses, all the 
way to totally open-ended questions tha.t stimulate students 
(and teachers) to think. Learn to recognize and achieve a balance 
among thes©," Dr. Glasser .states, "and you'll have 'a lot more 
thinking students. The point is, they make useful, worthwhile 
individuals who feel good about themselves and their school. 
(•28 minutes) ■ ^ ■ 

Why "Clasn Meetinf-s? A detailed explanation and demonstration of 
why class meetings arc an integral part of a successroriented 
school. Dr, Glasser discusses the importance of the,. circle for 
communication and explains the techniques used by the leader, 
with emphasis on remaining non- judgmental while still maintain- 
ing guidance over results. -In a live-action classroom sequence, 
Drt Glasser leads -a second grade class meeting, showing how to . 
give students aji oppor/fcunity to get involved without fear of 
failure.. (28 minutes) • , 

aiaFiner on Discj-pline t Details of a successful, new approach 
to an old problem: school discipline. Dr. William Glasser, 
citing examples -of problem situations familiar to teachers, 
reveals suprisingly direct, practical solutions.' Speaking' to 
a lively, overflow audience of school personnel and parents, Dr. 
Glasser outlines five basic elements for achieving effective 
discipline in school. Key-points« discipline is not punishment, 
nor can it be based on fear. "Students respond best," says Dr. 
Glasser, "to the reality of reasoned consequenses — well understood 
■ and agreed to ahead of time by everyone concerned. This is a k'ey 
factor," he says, "V/hen^'a child breaks a rule, it must be a rule 
he knows, understands, and has accep^ted as reasonable. He must 
also have a clear idea of what will happen, and that it will 
^always happen.'" Recommended viewing for teachers, parents, 
.tudents, administrative staff. (.28 minutes) ■ 
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The Reality of Success ; a 'basic background film on Reality 
.Thekapy, Dr. Glasser 's step-by -step ■ counseling process th^t has 
proven so valuable to teachers everywhere in helping problem 
studehts to achieve self -motivated, productive behavior. Filmed 
duringXa talk to Calif ornia educators , Dr . Glass(|r explains fully 
how Reality Theraoy's spven' key steps can help both teachers and 
studentsXwork toward real success in school. This film pinpoints 
the value' and importance of maintaining good personal relationship 
dealing in the present, getting the troubled child to make a value 
judgement and develop his own plan for improvement, and securing 
his commitm^t to follow thrcugfi. (28 minutes) 
\ 

Dealin.q: With Dasci-pline Problems ! graphic documentary demonstra- 
tion of proven \tcchniques for handling many of the most recurring 
■ school disciplirif problems. A dozen dif f er ent..real-lif e 
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. situations, filmed'on location at three of Dr. Glasser's model/ 
schools-v/ithout-rfailure, reveal' how individual tx^achers apply •' . 
success-concepts of Reality Therapy in everyday practice. 
Teachers themselves supply, the commentary on what they are doing 
- and why, often suggesting alternative ways- 'of dealing with the sit- 
. • -Uation. Problems covered range from uncomplicated to very , 
difficult: classroom disruption, uniVivo-lved students, breaking 
playground rules, truancy, fighting.. As background. Dr. Glasser 
reviews his Reality Therapy approach with emphasis on- distinguish- 
ing between discipline and punishment. Valuable new perspectives 
and'techniques for every teacher,- (29 minutes) 

J, A Class Ivleeting on Class Ivleetings i class meetings, their goals .and 
objectives, are dispussed by a sixth grade class with three years 
of class meeting experience. This film demonstrates the dramat^ic 
results that class meetings can prolluce as these 6th graders 
think about intellectual questions, listen to others, and search 
for reasonable alternatives to- problems,* (28 minutes) 

K. Interviewing Class Meeting Guests t Dr. Glasser intorduces two ' '• . 
class meetings which demonstrate techniques for interviewing class 
meeting guests. A 6th grade class meets to formulate questions 
for a visiting parent, then interviews that parent whose unusuaiL 
hobbies trigger* a fascinating discussion. (28 minutes) 

■'l. The Teacher's View ;- staff members from variqus schools-without- 

• failure gather, to share their experiences in beginning class 
meetings and enrichment programs. A~,discussion of common difficul- 
ties and. solutions provides valuable encouragement for a school 

• staff working tov/ard a«more effective school environiaent . 
(28 minutes) , ' ■ 



M. Building Class Involvement ; this film demonstrates three 
■ different a<;tivities which encourage students to work together 

; ■ and develop techniques for obtaining information through 
\ questioning. These activities are- recommended for building student 
\ involvement in a way that is valuable as well as furl' for both j 
teacher and student. (28 minutes) / ' ( 

Mferr'ill Publishing .Company t 13OO Alum Creek Drive, ColumOus, Ohi^^^Jl^2l6 

1. Decision: A Values AD-proach to Decision Making: a m3^£^1nedi^4^ro-- 
gran to help students, 7-12," analyze decision tnakingrprb^esses and ■ 
provide a -frHirrework for them to clarify their ov/n values--an essential 
stei> toward the l,ife skill of effective decision making. 

Ny^ tional Institute of Menta]. Health : 56OO Fishers Lane , ' Rockville, . 
Maryland 20352 / , 

1, One To Grow On : the National Institute of Mental Health has developed 
a new set of tools" to stimulate thinking and discussion about mental" ^ 
health issues related to teacher-student interaction in the class- 
room. The -idea for this program grew out of the basic concern of • . 
parents, teachers, and mental health workers for helping' the student 
in the process- of personal growth. A teacher who -is sensitive to 
- the younr person' s .nprdrj, roolings, and intcVssts, and who understands 
his own potential as the shaper of the classroom experiences, can 

• provide importaiVt help. • 

• - Od 



The One To Grow On film artl print materials, are simply tnols-% a 
point of departure — and'^not a package of -panaceas. The program ' can. 
best.be used as a catalystr a core of stimulating impressions and 
data around v/hich persojial and' collective problems can be discussed, 
and solutions suggested. Some of the films present classroom tech-* 
niques and models. These, can be accepted or rejected by the, i)ne To • 
Grow On . participant depending upon his particular needs and' resources-. 
However, the materials are not intended to "sell*V particular tech- 
niqueis (although many are/illustrated) or to suggest that any or all 
oJ them will necessarily alter the '^learning experiences. Instead, 
the program stresses that effective use of such techniques must grow 
out of'> shared need felt by both teacher and student. Although the 
classroom 'is the central arena, with teachers and. students playing the 
major roles, the issues involved must also .be discussed and understood 
by /all citizens within the community. Therefore, although the program 
is designed as a teacher education series, it /also has value as a 
community education and discussion -program which should include young 
people, pare'nts, and other interested re'presei^tatives of the community, 
as well as teachers and school administrators, - • 

'All of the films in the One To Grovi On series avoid the didactic 
approach in favor of. one that is more experimental and open— ended. . • 
There is no one^ set of ansv/ers to help all teachers deal with the 
issues surrounding education and mental health. • ^ 

Each fi]jii in the pro£ram has a companion discussion guide v/hich high-^ 
lights key discussion segments within each film and >hich helps identify 
relationships and counterpoints among other films in the series. For 
those groups of participants- interested in delving deeper into cla'ssr 
room techniques, a handbook, "Promoting Jnental Health In The Class-' 
'rQom," is included which contains models and references for further 
discussion and s"tudy . Another compo^nent of the- series is a publication 
entitled,, "Teachers Talk About Their Feelings." It was prepared from 
interviews with first year /teachers' 'v/ho speak freely about their 
profession and- about' themselves. Perhaps from their • honest disclosures, 
participants can discover clues about v/hat can be done to foster 
good mental health in our teachers, our students, and our schools. 

Distilling the series to its essence, the program is sayings "Be- , 
havipr is the m-anif estation of different combinations of motives and 
resources that may underlie the action." Using this perspective, the 
teacher approaching a classroom behavior^ pros^lem would ask, "What 
is -the student 'trying to accomplish by his -b^hay ior?" and • "Why . did ' 
he act the way he did -and not another?-" Teachers are not ^psycho- 
therapists and sometimes will need" to turn, for help to school 
psychQlogists, psybhiatr ists, or counselors. Nonetheless, . an awareness 
of the^\dynamic nature' of -human behavior qin'. an ability to. use this 
knov/ledge in 'the classroom can help them ^enhance the social,, emotional, 
and intellectual development of their -students, 

A. One' To Grow- On ; (10 minutes) this filni puts the series in perspec- 
tive. It establishes goals -and expectations using clips from 
each; of the filns. One To Grow On explains^ the function of. the . 
films as discussion stimulators and. sets the tone for" using the . " 
films as educational tools.' " . . 
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B, jj Pretty Goorl Claris for a ^fondav r"'?'^^^^^^ this is a* 
dpcumentary study of three uniquely different high school students 
in a single history class. ' Each participates in the class wit:h 

, . ' - -.his'.own special set of motives, needs, and Values. This filin / 
is a.^goo^ discussio.n tool -for exploring a variety of behaviors 
. irl "the classroom/ ^ * . ^ 

C, ^ayah i . (•9:^ minutes) This' film portays a' critical incident which 
re^Ao Ives, ^around conf id-ential information betv/een student and 

' ' • a tWcher. The incident leads to a triangular conflict ariiong- 

• stuflent, teagher, and counselor with important decisions and con- 
sequences confronting each, ' , . 

D, Act \ri-Ljndsev i (17\minutes) a student^'s home and classroom 
environment is the focus of this film, Fam-ily pressures, peer 

; - ^pressures,, unmet "emotional needs, and teaching style >^all play-/ 
impor\tant roles in*" influencing Lindsey's behavior, ' ' 

\ . ■ ' ' ■ ' ■ • 

E, : A Teacher in Reflectjon t ( 10^^ minutes) this is a "methodology" 

' ■ film about a grade 'school teacher who uses class meetings to help 
wor^'k through student's personal and classroom problem.s. . In this 
. documentary, the teacher talks about her success and failures in ' 
accomplishing the classroom environment she seeks, . . 

F, Individuals ! (I7i minutes) . This is a:nother "methodology" film in^ 
which a teacher' allows some of her studejnts to plan their ovm , 
^day's .activities. Both she and her students talk=-about the class- - 
room system and the. goals they have set .for themselves and their 
class. : • 1 ^ ' 

'G, LearninV Strategjies i . (11 minutes) this is a . documentary film 
^ about a 'wschool in Cleveland, ^cOhio, which helps- students guide their' 
own development. Human values and ''human relations are' emphasized 
in the curr i.culurd along with student tutorials, historical 
dramatizations, and student-princip,al discussions about the curricu-' 
. lum . 

. }i. V/hat Is Teaching? • V/ haf- Jn T, ,eBrn^^n.^? (23 minutes) Several, teachers 
•discuss their en'tehusiasm and conc'erifi for nevy techniques that they 
are trying. ..It 'is a gopd film to^help teachers discuss their own ' - 
.feelings about 'the classroom^, their ' students, and the world outside 
the classroom. * ^ . . 

Penriant Educational f»".aterials » ^6S0 Alvarado Canyon Road, San. Diego', 
California . 92120 / . ' ^ 

1, Can oi Squirms :- encourages-, meaningful, -interesting dialogue between, 

individuals. Every version of- the game" is design tested for a specific 
age level or" -dialogue ob^ject^ive,^ Can of Squirms is adoptable to one- 
to-one situations or group sessions. It can be used as a teaching 
tool or played as 'a^fun game. Every can ir^cludes game elements, a 
leader's guide and 100 discussion questions. Leader's guide suggests 
variations for your iridividual heeds. ' . , • 

'Ten different versions are. available: ■ 

K, Prin.ary ' G'. Generation Gap V 

b! Intermediate • H. 'Teenage Sex Education -H^^^ ' 

■ ' C, Junior High . . I. New Testament , . 

D. '-HiFh Scbool ^ J. American History , 

E. ■ Coile'-'.e K. Old Testament 



2r Feelin* i a game that involves feelings and value priorities. Helps 
students identify/ clarify, and ./express personal feelings. Players 
become aware that' human feelings have • levels of depth and intensity ' 
.that can be complex in nature. FeelAn *: encourages students to 
express tl^oughts and -feelings regarding their experiences. 

Game includes 30 subject, cards, an emotion spectrum ..board and 3.6 
wooden tokens. For one to six play^ers,' (Grade 7-adult) ■ 

3, Tell It Like It Is... The Ungariie a deals with communication problems, 
while participatants have fun. "Tell It Like It Is" opens honest 
channels of communication 'between the participants. It helps players 
begin e5rploring their ovm feelings^ attitudes , and. motives. 

The garae' has- an equalizing effect which affords the shy,^ reticent 
^person tho opportunity for expression, • It encourages the gregarious', , 
person tOo. listen, through a unique discipline established in the rules. 

Components are a game board, pawns, a die, and decks of specially \ 
designed cards. These cards contain uniquely stated questions tha|t \. 
elicit the part icipantsJ^^throughts and feelings in a non-threatening ; 
game atmosphere. One deck of cards 'can be used with adolescents 
, ' and adults, the other with children. For 3 to 6 playei^.s, (Grades 4- 
adu.lt) ' . ^' • ' - ■ . 1 

^. Gruel Cruel World ! value ^game. 'Is wealth most Important to you? 
Or is It influence^, affection, respect, or displaying your skills? 
How does one achieve balance in all these areas? "The Balanced/Life - 
in a Cruel Cruel World" is not just a game,' but a useful tool in: 
relating to real-life situations/ Playing Cruel Gruel "World develops 
an understanding of the values involved in personal decisions as well 
as the vadues involved in that same person's goals. For example, 
a player may choose to work only for wealth or affection, but soon 
learns that other values suffer from this single-minded approachc The 
' game emphasizes concepts ' such as this. 

The. object of the game is to- achieve a good balance of eight Vlaue 
categories. Respect, affection, respon^iibility , well-being, wealth, 
influence, enlightenment, and skill. Playing and discussing Cruel 
Gruel V/orld is an excellent v/ay to exeunine personal goals. * 

.^Included with the game is a leader's guide with discussion questions. 
There /are suggested variations to emphasize special needs. Also 
V included are the game board, four- score /ooards v/ith scoring pegs, dice, 
\ markers-^ and- instructions. For 2 to ^1- players, or for teams. (Grade 
\ 6 through adult). • / * . . ' 



5. Discussion ; value game. -Ever wonder; why people react so differently 
to the 's.ame problem? This game is designe^d to help players understand 
that any Qvent can offer both positive and" negative values. 

Event cards present a situation.' Each player must. cope with the sit- 
uation., us.ing the positive or negative cards he has drawn, PJ.ayers 
soon realize that any event can be approached from mariy viewpoints;' ■ 
and tha"!: responses ;to pro-blems take many forms. The same event may • 
provide affection for one person, respect for another, yet be a 
detriment to a third f^person, - ^ . 

.. Game includes leader > s guide with discussion" questions, ^8 Value cards, 
O evont/cards and instructions," For 2 to Splayers* (Grade 6 through „. 

EKLC ^duit) . , 55 



Fel ping Hands » value. game. Each, player in the game moves toward •. 
•"Home." Whe a player passes a space marked' "Helping Hands, " he moves 
another play er -forward. Moves are determined by 'Value cards . Color- • 
coded for ea^y play. ... 

Helping Hands provides opportunity for the teacher ,to discuss values 
with the class, showing the importance of sharing and working toward 
a- common goal. .. .. • . • 

For 2' to 6 players. Game includes playing board, markers, Value . 
cards, and leader • s -guide with discussion questions. (Grades K-3) 

Match Wits : value .game. Do you explore every angle of a problem ' . " . 
before reaching a c.o-ficlusion? In Match "Wits , players are challenged 
••to identify the value areas involved in a particular, event . .The' 
ramifications' and eye-opening : learning po-ssibilities are tremendous. 
Players are.given a situation, and must describe as many possible ^ 
consequences as they can, while racing the clock. Match Wits helps 
players develop an understanding of tl^ needs- and the many* values 
expressed in typical situations. ^The game emphasizes, team Play, 
one to five players per team, with participation by each, of the team,^ 
members. \^ . 

-Game includes 'leader '-s guide with discussion' questions, 6^ situation 
cards, score cards, instructions. For 2 to ^0 players.' (Grade 6 
• through adult) ,• . 

Mv Cup Runneth Over ; value game. Helps play ers^ interpret the actions. ■ 
of other players, and practice recognizing their own verbal and non- 
verbal communications. The pla^^ers . attempt to fili ;.their cups with^ . 
"Va>lue Tokens by acting out the values they draw. If other players 
interpret the value expressed, the tokens are won and go into players' 

cups. ' " .. , • 4j 

■■ ' , , ■) 

Players begin to realize that values/ are ' interpreted differently by 
other people. That the way a persoi^ sees his ovm actions is not 
always' how others see them. - They learn that" communicating feelings • . 
accurately to o.thers takes practice and insight.- • I 

The game includes leader's guide with discussion questions, four | , 
display racks, four cups, plastic tokens, and instruct ior^s. For ; 
2 to ^ players, or for teams. ^ (Grade 6 through adult) / 

V ^ue Binro r . .valud game.. An' adaption of the familiar Bingo game, / 
with a new twist. The caller reads statera^ents instead of numbers, / 
and plai^ers identify the Value category emphasized in statement. j 
Immediate feedback- provides comparison with .the Value category intended. 
Players' inter oret statements in terms of- eight important value cate,- 
gories, and examine the value emphasis in different statements. A J _ 
"starter" game for values education, provides opJ>qrtunity for discussion 
in the classr.oom. 

For 2 to ^0 players, includes leader's guide with dicussion questions. 
(Graded through adult) ' • 
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iO. AudioAisual for Early Childhood 



A. Developinp My Values, "Child's World : values* such.. as honesty,- 
fairness, and Kindness cannot "be simply taught verbally.' They 
i, are learned through experiences. Materials' such- ^ . . 
as these study -prints can help — in that they can be used 
boards to learning experiences. Developing; T/ry Values is 
eight study prints vyhich aim tp help children under^stand 
honesty involves, and to aid growth in awareness of personal 
responsibility toward others, (Grades K through 3) 



as spring- 

a set of 
what 



B. Frisky and the Turnabout Tv/ins t Frisl^y and the Turnabcut Twins., 

9 inch tall flocked cardboard puppets witli 
frowns on .the other-. Together with 8 inch, 
teach sharing and helping. ;Four 10 x 13 

also included. 



Tiin and Tessie, are 
• siniles. on one side, 
high- Frisky Puppy, they 
inch sheets' of fulT color flannelgraph 
Book has 20 stories. .(Preschool and K through 3) 



figures 



are 



C. H elpin.q; and Sharing^ an aid in teaching young children how they 
can make the lives, of others happier by being helpful, generous, 
and cooperative.. Use with. you social studies curriculuin. ' Sub- 
jects: helping mother, being good friends, marching together, 
sharing a snack, sliding fun and cleaning up. . 19 pictures for the 
f lannelboard, a 33 1/3 KHvl record and teacher \fesource sheets. 
Figa^^es are multi-ethnic, (Grades K .through 3, also for special 
eciucatipn work with handicapped children in the 5-9 age graup). 



children "quickly join in when this perky 

elephant leads , the action rhi^mes. Flocked cardboard 
is 9 inches tall, has movable arms and truck. %2lt includes 
X 11 inch sheets of full-color flannelgraph props. A 
book has' stq^ries and poems that teach helping, sharing. . 
and' K ^through 3) ' > 



D. Learning V/ith Lolly > 
little 
puppet 
four €i 
2^ page 
(Preschool 



E .• iMobds and Emotions Child's World ; 
his own moods and 
appr eciate others 
Moods and Em.oxion 



ERIC 



when a^ child can undBrstand 
emotions, he finds it easier to understand and 
and to develop proper attitudes toward them. \ 

is. a set of eight picutes of children expressing 

feelings of love,7^joy ang*er, frustration, compassion, sadness, 
thoughtf ulness, and loneliness. Resource material on the back^ 
of each study print and. the accompani^ing teacher's manual provide 
backf^round information for classroom discussion most suitable for 
grades K- through 3, The ket is packaged an a durable plastic • 
envelope for easy storage a^id retrieval. All illustrations are 
in full color, printed on IV x 18*' cards that can stand without 
'support on a chalk tray^or ea>sel. (Grades K through 3) 



F. Moods and Emotions :. . Aids pupilk in recognizing their own. f eelings^'-^^^ 
and understanding of others. Si>b±een 12'.' x 1?" photographs, plus . 

page teacher's booklet help theVo^^'^S child examine joy, sadness, 
anger, fear, and other emotions. Pfwides much opportunity' for 

(Preschool and K through 3) 



1^0 

an^ , 

participation. 



Soc ial D evelo nment t nro^s 
develop 




by helping to 
Twelve teaching 
ing resoui'ce sheets 
taking turns, shearing 
K through 3) ' . - 



ides a vital star^toward gopd adjustment 
important* social atti^tudes in pupils 
pictures, in.i'ull color 11" x with accompany- 

demonstrate activities and s^taries about - 
ideas, playing together. (P-re^school and 
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Understan ding I.l y Needs. Child's World t every person has certain . 
' emotional needs. These include the need to love and be loved, 

the need to achieve, the need for security, the need to know, the' ' 
.need to belong, and, the need to dream. If these basic needs are 
met,' a person will have a good positive, self-image which, of 
course, is necessary for a healthy- emotional life. Understanding 
My Needs -is a set oj eight study prints which aims to build each 
child's self-image' and to help each child feel accepted. (Grades 
-'K through 3) ■ . - 

I. Wee Winkie and His Friends ; "Winkie and flannelgraph "friends," 
appearing in 2? different character,-building stories. Kit 
.' includes" 9l inch tall, brown-flocked cardboard Winkie, six 10 x 
13 inch full' color flannelgraph sheets, 2^ page storybook. 
(Preschool and, K through 3) - ' 

J. Wee Winkie Bean the 9l inch high, brown-flocked cardboard^ 
puppet has blinkable eyes. and movable paws. .Kit includes six 
sheets of full color flannelgraph '^figures o.f Winkle's "forest 
.1 friends." Book provides 2? trait-teaching stories. (Preschool 

and K through 3) ' . 

Pflaum/Standard t 8121 Hamilton Avenue, Cincinnati, Ohio . ^5231 

1. Dimensions of Personality t a systematic program dealing with emotion, 
groups, awareness, growth, family, enviifonment , self-image, 

A. Let's Begin ; the Dimensions of Personality program begins^ at the 
kindergarten level with a program of wordless • picture stories to 
■ help you prompt discussion about making friends, growing, working 
in groups^ res;pecting and overcoming shyness, dealing with fear, 
learning new skills, being angry . 

In each story the main character makes some adjustment to a new 
situation. As the children tell the stories from the pictures 
presented, they readily identify with the situations the character 
are a part of. They can discuss how the character must feel, 
explore alternatives to' behavior, and share with the* group th6 
feelings they have had in like situations. . " 

At the same time the children's, self-confidence is reinforced 
as they offer their interpretation of what is happening in the 
pictures. Tine discussion about the, stories, enhances their ability 
to recognize and | verbalize their _ feelings . This is a very impor- 
tant step toward ' emotional maturity. ' . 

^ B. TVevejl. One-Nd w I'm Ready ? ' this .program gives the first grader the, 
encouragfem'ent he needs to feel at home while in school, and to 
feel that he is competent to achieve succes's. The program also 
gives you thel*'necessary tools to help the' first grader develop 
such feelings about himself in the .school situation. Now_ I^in ; 
Ready takes advantage, of the social aspect of school. ■ It asks^- the 
ch'ldron to, interact ih small non-competitive groups. The;act'ivit 
give the children opportunities to learn to work in a group. The 
accompanyinf^ book for the child is made personal as he records his 
experiences'in working and sharing at home and at school. 



Throuch the program, the childr'en develop' feelings of competence 
and self-esteem. The group members see the concrete contributions 
each makes to some successfully shared enterprise. When a group " . 
feels good" about itself, it helps the members feel good about them- 
^ selves. . , 

C-. Level' Two-rl Can Do It < having experienced access,- the first 

grader must leave the comfort of the environment that fostered the 
success and move to second grade. The '.transition can be a little^ 
difficult, The^ second grader needs assurance that he has per- 
formed competently in the past and that he will perform competently 
nowy In other v/ords, he needs reinforcement, the quiet realization 
.that he is worthwhile, and ^hat he can cope with new situations and 
new people, . 

The second grade program gives the child specific activities that 
let him experience competence noW"-especially^ in nonscholastic 
areas. This helps , him become aware that there need not /oe a 
wide separation bd'tween the school world and the outside world. The 
group activities, help children interact in a constructive manner. 
• The children must cooperate in order to succeed in accomplishing 
the objectives of the activities. - • s 

D. - Level Three-^What About lAe t the third grade program is- designed 

to make it easier for the child to find. out about himself. It-» 
helps him develop and maintain a healthy self -concept . 1 ..Through 
small group activities he learns that, like others; he has strong 
point..,, weak points, that he is improvable, and that he lean accept 
his limitations and still be a member of the group. Hel also dis- 
covers that he is unique in. some ways and that in other! ways he i^ 
much like his peers, . '1 

How a child^ feels about himself and others is- an importsiint part of 
this third grade program. Because the emotions of fbar and anger 
are likely to be troublesome to most . children of this age, the- 
child's personal worktext devotes a unit to eachi It concludes 
/• . .with a section on the child's feeling " about himself and suggests 
ways his self-image can be improved. - ' / \ 

E, Level Four-Ker el Am: this course .gives- the fourth grader in- 
sights to his behavior. It recognizes that if the child learns to 
accept himself, he will probabl;y learn to accept others arid their 
society . . . 

Hera I Am has an intensely " personal appeal to- the child*- It offers 
•hijn the opportunity to -explore" a mysterious yet familiar territory — 
hjjnself . In this journey of self-exploration, your role is 
prjjnarily .that of facilitator. * The goal is development of the 
human person rather than acqWisition of facts. 

To. meet this goal you present, certain class activities prescribed . 
in the' teacher edition. These directly ^correspond to the goals ., 
of each chapter, -arid are critrcal to the development of the 
children. The activities' lead\the child to experience ah emotion 
v;hile in the classroom, and allqw him to talk about il immediately. 
He is then-^much better informed of the emotional growth of a ten 
y-ear.old. 

p.. Level Five-I'in Not- A.lone ^ in both co.ntent and structure, this 
fifth £?rade program reflects the middle grader's change of focus 



from home and family to. peers- in the neighborhood and in the 
classroom. 

'. First the child is asked' to . consider h-is -family giroup, and then . ' • 
to view the wider soci^ety of playground and classroom. The teacher's 
function is to help the child discover things about himself} to 
see new 'e>q)r ess ions of old emotions, to keep in touch with changing 
-feelings.. ^The fifth grader's primary discovery is that he 1-ias 
feelings and thai: his vCmo-tional life is' healthier if :he can talk 
about' these feelings., Teacher initiated activities precede each 
chapter. They are the -cOre of ' the program since they provide 
the experience and' the ^ identification of .atte'hding feelings that 
enables' childreti to participate in the=. discussion , They,\in fact, . 
.provide an affective frame of reference- for the Qhild. 

G. Level Six-Becoming Myself » a program that prepares the child 
fo'r adolescence. The best way to make the teen years less stormy 

'is to help the middle grade youngster become more at ease with 
himself be.f ore he has to cope with the shocks of adolescence.. 

This program helps the sixth grader continue the self -discovery he 
■ .has. begun and to feel 'comfortable with hiiriself.' Through activities, 
reading, discussio'h, the sixth grader becomes familiar with the . ■ 
most important emotions' in his life. H(g also examines his , 
■ emotional reaction to himself and 'others. The second part of th^e 
book discusses the child's growth and his feelings about it. 

If the sixth grader accepts his emotions and realizes the influence 
■ ,they have on his behavior," he will probably be a happi^er. 12 year 
old as well, as/a happier teen-ager. ~. , / . 

H. Junior High Lev.el-Search for M eanin g : —as .^the. child be/gins to 
'cross the treacherous rapids af~adolescence, "he begirds to ask,"Why 

am- I here?" ".Where am I going?" "How' do I .fit in?" H,e begins;^ 
his q'uest for meaning' in life. • • 

Sea rch for l\:eaning; is a tool' kit of strategies ''and techniques to 
help the adolescent answer these questions for himself .^^ The program 
contains no prepackaged 'ansv/ers, no, pre-dra.wn conclusions. Rather,' 
in the spirit of inquiry, it allov/s the early teen-ager to explore, 
examine, consider, v/eigh and reflect o=n the stuff of- life-^-his- 
l3_fe^-.:and his' present relationships v/ith family and peers. ' It ^ 
prompts the student to consider — in the' context of -these relation- . 
ships — the fof'ces from ^within and without that work together^ to 
mold him, , • ^ 

And because it is each person's personal quest for meaning, the 
progra/ii alloy/s the student -to be the sol-e authority for his findr 
ings. . , ' • 

I. Senior Hir.h Lavel-Search for Value ?ji' this program ai^so 'is a tool' 
kit of strategies and teconiquos. * It is designed to help students " 
sort out their actions and feelings about the- world within and^ 
around thorn. It can help a person see moi-e clearly the direction^ 
his day-to-day choices are taking, and can help hiirivcomc to grips 
with , his personal value system. This is,,Ao^e through self -reflection 
and peer interaction. " . . 
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- Both Search for Meaning and Search for Values were developed/ 
'by educators. • Th^ programs' activities are low-risk and non- 
judgemental. They include large and small group discussion^, one- 
to-one experiences, role playing activities, and one-to-grovip 
»■ . activities. : ' ' ■ • * 

len.<^er Educ ^ t io na 1 ed ia « . I635 Twelfth Street, Santa Monica, California 

1, How Would You FGGlt YoU and Yourself t sound filmstrip multimedia . 
package, K through 3. ; ■ - 

,2. How V/ould You Feelt You and Others' : sound fiJjnstrip multira.edi-a. 

pac-ka'ge, .K through 3. , , 

3V The Suoer Duper Rujp.ors : sound filjnstrip package on values and language 
arts, early childhood through grade 3." i 

Science Research Associates. Inc . t 259 East Erie. Street, Chicago, Illinois 
60611 , ■• . • . k . 

1 Pocus on Self ^Development: a multimedia program designed to helf ; - 
' . ilii^entary 'it^Idents develop .understanding of self, others, and e^iron- 
ment, ■ , • , / - ' ■■ ' 

^ A Stap-e'I: Awareness for Gra des K-2 :' this (stage emphasizes the 

^^^Til^^T^ the awareness -of self, others, .and the enviroment . 
Twenty' flexible units adapt easily to the needs of the class. 

■ The "topics include self-concept development, awareness of the 
• environment through the senses, .socialisation, sharing, and 

• ""'problem solving. " .. . ■ - ■ ■ ^ 

■<i ■ , ■ 

' - The teacher's guide contains activities, discussion topics, unit 
plans, and detailed suggestions for building an^ awaretiess important 
to growth and development. . 

RtafTR TT: Responding for Grades 2-4 : the stories and activities _ in 
this Stage encourage the child's responses to his personal, social,. - 
emotional' and intellectual life. And to what is important and - 
why . ^ . , ■■ 

The topics include self -conoept , abilities, limitations , inteorests, 
concerns, communication, companionship, acceptance ana reoection,. 
plus others important to a child as he becomes more awar.e of nis 
enviro^^nent and his peers. ■' . , 

This Stage builds on the concepts and awareness developed ifiu..-^ ■. 
Stage I, but can be used separately. - - . ' 

Special attention to the response "I do this" or ."I would do this 
about that" is given in the pupil acitvity book. 

St3p- e Hit Tnvoivement for Grades 4-6 : -this stage emphasizes . 
iK^'IT^nt witfTthe s-cir, others, and ^the environment. ,;i:he first 
unity presents the involvement concept. Other units focu^ on causes 
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'^'^of behavi-^or, problem solving, the self, emotions, experie.nces,. 
• choosinf'' learning, responsibility, ^^physical env,ironrnent,^com. 

.muniSa^ion; family relationships, so,cial relationships, groups., 
righ-ts, justice, and conflict., \ • \ 

Each unit encourages the pupil to examine his ^I^^f^f V^i^^ 
self, others and the environment and ,to think about his vau:b|s. 

v,^^.±nn Press. Inc . « 25 Groveland Terrace, I'.llnneapolis, Minnesota ^5^03' 

■ 1 norVdi no- for Mvself - AJ^lAies_CMra£j^^^on Serl^ series to^pro- . 

• practice in va lues clarification, usihg topici that are both 

• I^el^ and enduring. Designed to be persoi^al but -o-;^^-^^^^^^;!!, ' 
The activities and strategies are uncompliqa ted ana fun, yet mxei 
lectually and ethically stimulating. (Gradep 6 and up; 

■ A. Set A.» Clarifying my Values ^ _ 

B . Set 3-; f.y Ever yday Choices. . , , \ • . . 
c! Set Ci Where -Do I Stand? - Y . 

? Aware, a series of 10 individual 8 page study units for use in junior 

• tlifand UP. ihat handles difficult ^^^f , ^ 

"plienation "death," "friends," and "violence. • Each topic -i-S_ 
= p?eseSed s^l? lnd^onestly -through st^ interviews, articles, 

games,, etc. (Grades 7-9) . , > , ' 

^ HpVn-' A-Problem-SWWlG^IdOor:^^ a-^pr-oblem solving . 

^' ' Sfe-tkFlSflll^tl^^ seek alternate 

modes of behavior. Based on actual letters from young people, ages 
16-15, thrp^ogram provides a for.un for questions and answers for use 
in a variety of -courses. (Grades 7---9) 

k Datino- i Cnrn. .nn^ option and Dec i sipndllajdJM- based^on the principles 

• ^ftfeflkH^- ^dge, this -^^^iFH^Tdifines the important elements of ^ 
■ dLfsSn-making aAd communication from adolescence to adulthood. 

(Grades lQ-12) , ' , ■ . 

< Vainpc, in Actionj a program of 'f ilmstrips and recordings for role'- 
^' ^^^^^^b^^Asiol. The filmstrips portray children involved in 
■ fim^nlr social dilemmas. Predicaments depicted; are the kind that 
^osfreq^enfly 'rouble children of this ^-^'^^""^ 
■demand decisions involving other P^^^°^!' P^^^^^^.^^^^ ey Iraorovt ■ 
- - students explore the proDlem and sugges o f °l^J^°^f ' improve 
decision-making and learn about .values . .(Grades -i- w; 

A qnrino-boards to Mvareness* a orogram consisting of open-ended sound'" 

• ■ IrfilHll^lt'^r^^^ (Touch and;Grow), wonder - 

^- -^SB^^^^^x^^^^^ 

the y/orld. (Grades 1-12) • 
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